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me enrrenl literature In reading reCIecta ton alterable can* 
Uoverey surrcondlng the Informal reading ln%*ei« >r)f« Contllet* 

theories of the reading process have caused c Isagroenimita 
•tettt recommended informal reading Inventory procechires aod 
ovahiat ion criteria. 

The purposes of this study were to: 

!• Test the use of a 70% comprehension scor » In short pas* 
gages as the basis of determining the oral iemd silent In^ruc^ 
tlottl leirels. 

8. investigate differences in comprehension perfonnanee of 
readers of varying proficiency in.short oral and slleiA reading 
passages* 

9. Compare results of oral and silent reading <Bagnostle 
mettods with comprei^nsion performance in lorg passages. 

4. Compare students^ eomprehenslm performance In idiort 
4iA long passagen of eqirValmt difficulty. . r 

8U hyjpotheses were proposed: I 

H I Students classified ne *above grade lever In the short 
ellent passages will have higher silent instructional levels than 
oral Instructional levels. ] . 

Ha Students classified as "on grade lever |n the dmit si- 
lent passages will have the same silent aiitl.oral Instructional 
levels. 

Hi Students classified as 'beid^ grade li v rl* 1^ the short 
nitent passages will have hlf^er or^ Instructional levels than 
gllent Instructional levels* \ / 

U4 Students vAose oral Instructlotial levels are hlf^er than 
their silent instructional levels will e^ihlblt a 1 idker level of 
eonqprehenslon performance In the lon^ passa ^es at the silent 
Inetructlonal levela than they nlll exhibit In tr eAoi« passages 
a% the oral instructional leveu* / 

Hft mudents whose silent Instructional lev ofiB are higher ; 
than their oral instructional levels will exhlbi t'.a higher level / 
of c tmprehenslon performance In the long pa usages at the oral / 
Instructional levels when these passages are read silently. / 
H« The assignment of reading levels as determined by short 
silent passages will result In the correct plaremem of studenU 
In long silent passages at the same levels of [difficulty. / 

A repeated measures design with stratifiM random sampUng 
was used with a sample of 132 fourth gradet4. Groups were / 
selected by the an>Ucation tit specific criteria for each analysis. 
The hypotheses were tested with a series of six t^ tests for / 
paired measures at the .05 level of confidence. 

AU students were administered the Standard Reading . 
tow (BRI), Form A, to determine their coniparative proflMency 
M*above»' *on/ or *below grade level** JAU students were 
fwtested with the 8RI» Form B» to determine their oral md si* 
lent Instructional levels and their classUidatlons as havli 
higher oral or silent Instructtonal levels* / The student^ then 

series at their oral 



/ 



read long passages drawn from three 
and silent instnictional levels. 

Results of the analyses indicated that 
eaat dllterences in the oral and silent 
•above'' and ''on grade level* students, 
level* students had significantly higher dral levels^ 
oral group had significantly hither scores in the Ir 



Lure were nb slgnlf U 
ructlonal levels of 
that the *pelow grade 
'The higher 
passages 



at toe sllmt instructional levels* but we^«at frustshtion levels 
to the long passages at the oral Instructtonal hveW The higher 
sllenl group had no significant differences in thely long passage 
scores which were boto frustration Mvels* Slg|tiiricant de- 
oreases were found to comprehension abores In long passages 
at.the silent instructional levels. Additional analyses Indicated 
toat all groups* comprehension scores An long i^ssages showed 
glgiMleant decreases. When a 701% comprehenmon score In a 
* short oral passage was used to deterniliie placement to long 
passages, all groups had frustration Ifvel scores excei^ for the 
*above grade levet* group. Patterns ^f performance to the com- 
parative proficiency groups suggestc 
ential diagnosis. The strung tendenc 
O'^'lher leveto In oral reading suggestjl 
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toe possibility of dUfer- 
of the/sample to exhibit 
[ toe need to reconsider 
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Htdatlon. were; 
/ t. Tint the aesamj^loa at a shtlt towatds BlletA retttti^ j 
mssM9 at tlie fouitli grade level "le examiMd. 
/ t. That^mwiiiiMQtalatiMUea.otatmte^lbrteaflMotilf/ 
lint raadtng akltls to •below grade level* readera be at»enpl 
/ t. Tbat a 7(A conq^rebeiislan standard not be uaed as i 
Msia for plaeement and that more atriiment Interpr^Udlon/ 
/ffOdeliaea be loUowed. ' 
/ 4. That further stttily of the effects of eonparative pron^ 
eleaof on rMding perfomaaee be umlertahen. ; 

1. That laveatlgatlma of plaeement testa other than 00/ 
be mideitahen to eoaq^ teat reautta irtth long ptuMMss pel 

MWe / 

So That the reasons lor tlie Increased dltttetttty of lOMfpig^i 
heej^tored. / 



COMPdN£Kf PR0CBSSR8 IN CHtLDRBN'fe DBCOC«ci Of 
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Order NcnfttMi 



CAMFVBLLp John Olinp tllp PhJ>. Staatofdimivert H^, tlf^ 
Mip« 

TilM study investigated metteda tor analyatag : 
eoovonent proeesees by diapiostto testo Ihst yield \ 
UBVf taterpretaMe resutts. The re s e ar e h bnllt upon l 
Ctffee to developtog *on«9lf * testo of oooflvoMi^ to t 
stadanto tend to make eltoer f ew or msny ertonie 

btomrehleal ^«olt model of dennrttogperfonhsnei j 
to which fl^ abUtty of a etudei* to pi 
\ pattern to the eoatext of a word or | 
I was analysed Into a nntober (rf eomponent i 
I were presuaMd to lie hlerarehleilly 
eltttor turned (on) <^r unleaned (oft)« Theywwi 
m ttu^ u MO or more processes were prereqal^ 

See OB a erittrloa testp toon failure on a ] 
ly toilure on the crttiNrlon test. Varlattons/i 
tone eorretf were assumed to b$ measui 
A doMe tilnomlal model was tqrpottiesised I 
total dlstritoAton of studento to toe learned i 
lIMlhig patterns were seleeted to span i 
from oenscmant^vow^^^cbnsonant patterns 
<8T aml8K)p eonsonaint digtophs (CH, 8H 
graphs (BE, EA and OA) and the vowel 
lUTB). Words and pseudowords were 1 
patterns plus consonanto b, d| m» p and 1. 1 

Four tests were construetiMl* each dof Igned to meafsnre a 
dlttereht component 

a. Decoding (e.g., * Pronounce UEAft"*) 

b» Pronunciation o( the Isolated Paitem (e.g., 
EA'^) 

c« Sound Comparison (e«g«, ^Do you hear /BAT>' 
/MEAT/?*) 




Spelling Pattern^Recognltlon (e.g., 'Pointy th<^ 
whlcH say /BA/ In /MEAT/.*) 



to 



letters 



The design (or each test consisted of two-between sidijeet 
variables o( grade and sex and the within -subiect variables ot 
spelling ' atterr, position within the word (consonant patterns 
only), wtu'dnest^ (word vs. pseudoword) and alternate (orms. 

Twenty -(our students (12 nule and 12 (emale) In the first 
and second grades were selected (or testing. 

The on«o(( aspect o( the model wss cbnflrmed bf visual 
Inspection o{ (requency distributions (br Decoding scores* 
Most patterns were strongly blmodal. Very easy patterns were 
skewed, with most studento achieving a high score* Very dt(fl« 
cult patterns were skewed In the opposite direction. A doMe 
Mnomlal curve (It toe distributions closely loid yielded aaller 
Chi Squares toan a single binomial. 

The hierarchical aspect o( the model was supported, in thai 
very (ew studento could decode who could not per(orm the com* 
ponent tasks, as evidenced to visual tospectlon o( toe scatter* 
ploto. A second analysis, which compared the product o( com* 
ponento to their sum, did not permit clear support tor the 
hierarchical aspect o( the model because the prochict and the 



/ 



MinW* wry Mfhlr«orrMat«ladl«d lot mate 4llftefM , 

Tto rta^ provtted dirMt mrMtne* ttwt m-M toati «w 
nakt tliaiv <lla8mwtte dtittnetioiw bHwMii t^otftatt on 4Mod- 
liVMIIs. tta^lard rmwitinf iMlt oaly tadlMto ofti^l ptrfr«« 
nanet btoiuaa tiwy MtaMjKt and tlwrefore Iom diagaoatie 
tatorniMoa. TMta Ilka tlioaa devatoiwd hare eaa ba uaad la 
avalaata e^pcmanla 6f reading parfornumea for ladlvUhud 
rtadmta and to piapoint araaa for tralnlag. 



\ • •• • • 

A PSyCHOLlNQUtSTIC ANALYSIS OF TH« EFFECTS OP 
8BMANT1C ACCEPTABIUTY OF ORAL READING MI8CUB8 
ON REAOIMG COMPREHENSION Ordar No. 1911941 

CAREY, Robert Francis, Ph.O. The University of Connecttoit, 
1078. 194pp. 

This study explores* relationships between patterns of oral 
reading performance and performance on indicators of readi<V 
comprehension The study seeks to determine the efficacy of 
* ttSlni combinatorial descriptors of reading behavior^ tacb 
conslsttng of characteristics drawn from the Goodman taabn- 
omy of oral reading miscues, in predicting student psrfor* 
SMnce on three comprehension measures. 

TIte eharact critics employed are Ihe degree of semantic 
acceptability of the mlscue and the type of overt correction 
behavior exhibited* Five degrees of semartlc acceptability 
and four types of correction behavior are considered. Reading 
comprehension is interred from performance on a standard- 
ised reading comprehension test» a post oral-reading close 
test, and a comprehending score* The comprehending score 
Is a process measure indicating the proportion of mlscues sug* 
gestlng a successful search for meaning on the part of the 
reader. 



Procedures 

Mlscue analyses were performed on audiotape i^ecordlngs ' 
i of the oral readings of 100 students In grades 6 throiiigh 9 of 
a suburban Rhode Island school district. A stratified random 
sampling proc^ure was used to select the subjects for the 
study* Bach miscue was accorded to one of twenty categories 
on the basis of degree of semantic acceptability and type uf 
correction behavior* Also recorded were each student's post 
oral reading cloze test score» standardized comprehension test 
s^re, and comprehending score* 

Multiple linear regression analysis provided the frame- 
work for examimition of the data* The relative frequencies of 
the twenty miscue types served as Independent variables. Stu* 
dent-scores on the three comprehension Indicators served as 
dependent variables* The analysis provided for the attribution 
cf specific proportions of criterion variance to each of the mls« 
cue categories. Order of entry of the Independent variables 
was dictated by a combination of hierarchical and step* wise 
Inclusion techniques. The data analysis focused on the percent 
of variance shared by independent and dependent variables* 
Common variance was inferred from the degree of change In 
coefficients of deter; ^nation of adjacent variables* Scatter* 
plots were generated and a variety of function transformations 
were employed in analyses for curvilinear trends, 

Conclusions 

The data suggest that oral reading miscues^ when consid* 
ered on the basis of degree of semantic acceptability and cor- 
rection iMhavior^ maintain a persistent and significant relation- 
ship with leading comprehension performame. The relative 
frequencies of several miscue types in oral reading perfor- 
anance may be Inferred as Indicative of the adequacy of reading, 
comprehension. The data further suggest that the mlscue types , 
studied can be hierarchically arranged acc^ ling to a theoretl* 
cal altercue continuum; i*e., some types ponuively predict 
comprehension, others negatively predict comprehension, aiid 
O *al types dls{.Iay entroplc characteristics* 
ERJC 



tte findings suggest suppoH tor Uit construel validity «r 
Ite eomprthsirfliig seore and tsnd to support tarlier rt#iareli 
which posited the importancn of ssmanllcaUy sccsptabl» mis* 
cutis as indicators of rMdIngproficleneye Tto findii«s also 
•apport the iaiegrst filnction of stmantte nionltorii« in p^r^ 
Itiqptlstic paradigms* 

Tbi data suggeit the eorrslational validtty of th# p«it ofsl- 
rsa^ ek>&e test as an tndea of comprehension ptrforminee* 
Also, a persistent relationship between stv^nt mineiie potter^ 
aunet and close performance is implicit in the findlMS. 

Tte data fturther suggest that oomprehenstoa Is 09! a md» 
term factor reflected in the same manner or to the iamo de» 
free among the meamres« However, a measurement factor 
eomflum to the three comprehenMon indicalora may be btferred 
frwi tte data* These f indii^s suggest the feseibility et a com* 
pr^nsion aseessnient device, sivroprlate f0r classroom or 
clinic, which employs 4he semantic acce|$tabllity aind eorreetloa 
behavior criterifle 



AN DOTRUMBWr TO A8BB8S RBADBRS' ABIUTT TO IN* * 
TBRPRBT IMTBRNAL PONCTtlATION O.^ MOe Itttltl 

CAim^ Mary Noreeaa, Bd»a Arlaona State UUveratly^ 1091. 

Tim r elsMonshlp of internal meantng-beartng punetnalon 
wttli silent readily comprebmisUm was investigated* Awea* 
sure totest this laterreUtionsUp was oonstru^ed, anddeslg- 
nated as tlie Pune Test* Hie test coatatned a passage wirtek 
bad SO pairs of matebed sentences imbedded to it. Oaeeien* 
tmee of each pair conteined internal meaning-^wurlng pumrtua* 
tiOB| whUe the match e d sentemw required no Internal punetua* 
ttan. Seventb«grade readability level was established fbr tbe 
paasais tbroagb applioatUm of the Oato-Chall and'pry JwrndaSi 
Questions directed te the literal tovel of tbs 40 eentencte werw 
ocQstroeted. The test was piloted, revised;! and later adminto- 
tere4 to 399 seventh graders. A Sktearman^Brown split^balf 
r^laUtlty of eVS was bbtalned, Constniet validity was tsltfH 
Ushed through anatysto of date rendered by the two subtests, 
Tkto confirmed the theory that studmto who are unabte to tetor* 
pret Internal meuilng^bearlng punctuation are impeded to the 
eomprelienslon of « written passage wbldi contelns suck puae« 
toaUom Concurrent validity for get;eral comprehensloa was 
ohtained through correlation with the SRA Survey Assessment 
reading cmtprehensimi test It was concluded that the Puac 
Test could determine a r«uler*s ahlUty to Interpret Internal 
punctuation of a written passage. 



TBST-WI8BNESS AND PASSAGE ^DEPENDENCY IN BT^» 
DAROIZBO READING COMPRBHBNSION TEST ITEMS 

Order No* TSOSOtS 

CRANO, Te Jung, Ph*D* Southern Illinois University il Csr» 
bondale, 1978* 147pp. Malor Professor: Dr. Ernest U X«ewto 

mandardlsed reading comprehension teste, ordinsrltyt sre 
thought to be passsge^dependent. Studente must read throui^ 
the reading passages In orcter to correctly answer the t^ 
itosm* However, researchers have found that many standard-* 
teed reading comprehenskm test Items can l>e correctly an* 
swered by studente without thefr necessarily reading the re* 
Isled passages* They have attributed studente* capabilities of 
dobig this to lack of passage -dependency of the test White 
their assertions were not groundless, they seemed to have 
Ignored another possibly Important factor--the stedente' test* 
teking skills, l*e*, test«*wlseness which may unexpecteAy bbne* 
fit studente to answer the reading conoprehenslon test Items 
correctly* 

The purposes of this study were to Investigate (1) whether 
It was test-wlseness or passsge-dependency that caused the 
subjecto to answer test Items In a standardised reading com* 
prehension test correctly when Ite related reading passages 

/ 



ttii (I) vlwtter tte ttaMltty of the ttiblMto' rtadtm eompra* 
> hmlm twt wi rtlate* to t lylr tt rtHttitii y 

Om ImArod Mtd loitHMii un^sfgndoito itiidewti it Soutlitfft 
nUiioltUirimal^ tiittoa^liigSemattert 1998 Mfvtd it tte 
•db4i0ti of ttitt iMy* Ttoy wert rii^Mdy uolgMd to ttrot ^ 

* ffoi^ tte tMt-wlim0M gro«q> (7-W), tte piiSigi-tocto- 
pndnl grotti^ (P<-I)» aid ttio control froop» with 98 ittbjMli 
Mok Tte T<-W froop wu givm i ^pietfte toil««liiiii Ji 
Iritatai io ttiil ^ ttAjtiti tn thti froq^ woiM te mcNrt oqMo* 

* tteitod to teBt-takli« iklUt ttan tte eub)NU to tte otter teo 
groqii wlileh wero not ghren tost-vlseMM trilnlig* 

Tvo arlterlon moioitrM omidoyid to thto itai|y were tte 
•tmdird BdueitloMl IntelUgeMe Teet (SBtT) ind tte Nelioii* 
Ooittv Boidtag Teit-€oiniirelieMloii» tte revtoed Form A. 
Sdbjteti (tf ill tteee grouiui were given tte 8BIT flret and »m 
turn Meleoii-Oeniqr teet to pre« and pMt-teet eltiiatioaa it Uiree*. 
week In^nralft. Both tte T-W atid tte P-l groupa were gteeo 
tte Nelioii-Deniqr teat with iMiaagea deleted* Tte eoatroi groep 
wee given tte aame test with paaeagea iidaat 

A < s 8 faetvlal dealgn with repeated meiaurea on teettag 
dlnienalon waa uaed to teat tte hypottieaea related to tte fU^at 
two parpoaea of thta atiidy. Tte third purpoae of thto atod^ 
wee enured by teating the hypotheaea eoneerning tte eorrela* 
tlona of teat-wiaeneaa and reading eomprehenaion for eaeh 
gro^p and between any two groups* 

Tte reaulta of ttiia atudy indicate that while tte T«W groi^ 
aeoredalgntfleantly higher than tte P-I and tte eontrd groapa 
on tte pre- and po^*teat-wiaeneaa teats, tte T<-W groop did 
not perform any better than tte P-t group on tte pre* and 
post«r«adlng eomprehenaion teats. Tte reaalta eonftrm tte 
findtaga iii previoua reaeareh that aome etamlardiaed readtag 
cAiprrtwiaion teat items do aeem to lack piMage« d ape n d en ay 
•od can lie correctly answered by students wittout necessarily 
readAng trough ita related>a«aages. Further, tte mean pre- 
and post-reading compr^naion test scores of these three 
groups did not manifest tte deftoite patterna aa waa expeeted. 

Whethv tte cauaea of lack of paaaage •dependency are due 
to teat Item flawa or to atudenta' teat-wla^ti^a cannot te de* 
termtned at thia point Howovert it aeema reaaonable to con* 
elude that the P-I aubjeeta wte were aUe to acore alightly 
l^ter than tte T-W aubjecta might teve greatly relied upon 
tteir nature teat-wiaeneaa abilitiea even tteugh tteir pertor- 
mancea on tte teat«wiaeneaa teat were lower than tte T<-W 
aubjeeta. Tte T-W aubjecta mteht teve exceaaively applied . 
tte teat-wiaeneaa principles to tte reading compretenaion teat 
attuatlona to the extent that tte tendenciea of utilising tteIr 
natural analytical abilitiea to aolve tte teat queationa were 
hindered. 

Although tte generaliaability of the test-wiaeneaa principlea 
to external teat aituatlona aeema to te queationable^ the reaulta 
of thia atudy show that teat^wiaeneaa and paaaage-dependancy 
aeem to te inseparable. The reaulta ot thia atudy alao indicate 
that tte aubjects' teat-wtaeneaa abilities do relate to tteir read- 
tag compretenaion teat performancea* When tte aubjeeta were 
given tte reading compreter^sion teat without passages, they 
tended to rely more upon their test^wiseneas abilities than 
those subjects who were given tte same test with passages. 



from tte Stanford AeUevament Test,.lntermiedlite Levde t end 

cUldrm with no toatructton to tte use cf Item clues scores 
bMfterthsndiancecnpiaaagelsaaStanfMd (H«P) tteotsf 
9) Gen children vAm tave received Instruction to uatog tlireo 
md raneoua Item c^oea (abaurd optlona, duea to stsmsi and . 
ctaaa to otter itema) acore higtor on R«>p Itema than ateltor 
untortructed dilMren? (8) Can male children acore hl|^ flmn 
fStmate children on R->P itema? (4) Can children vdm teve 
been prrtested wtt^ a form of tte R-p Inrtrument acwe Ugtef 
en a parallel fom tte R«*P toiritrument, givm aa a poattogl» 
than almilar unn ^children? (8) Row well can graduate 
itudtnta with a ** i 4id to educrtfamat meaaursmenls 
uee Hem chie*^ Jtf tte R<^P Itema that ddldren am an* 
ewer correctly ? u. iow to cktldren'a general readily iMltly 
aa meaaured on tte Metropolitan Achievement Teat related to 
their abUliy on tte R«P Items? 

Tte overiill idan of tte toveatle;ailon todudad m auoees^SU 
proee^re ccnaiatlng <tf two pilot studtoa for evaluating tte 
R«P teat and revletog tte chM*«ualng TW toatruettoiml pro* 
gram prior |p their Inclusion to tte Mato Stady. Tte pilot 
atmtea were alao Important to that acme of their data vers 
uaed to teating tte reaeareh hypotheaea, Tte Mato Study re* 
aearcli dealgn allowed for meaaurtog aimultaneoualy tte etfeete 
of toatrucUmi, ivetesttog, and gender, and it Included a rtalto* 
tical procedure, analyala of oovariancoi to adjuat'fer Inltlat 
^erencea among subfecto to reading ability. 

Children wte participated to tte Inveatlgatlon were mostly 
frmn middle* and upper^mlddle-claaa sutarban iwlghterteodat 

Pilot atudtea aa well aa tte Mate Study yielded Impprtant 
tindtoga, Tte R-»P InMrument waa found to te a moderttie^ 
reliable (r « .88, f <.01) teat of TV for PUot Study t graduate 
atudenta. Pilot Study R and Main Study children vrith no to* 
struction to tte use of item clues scored algnlfieaatly (n < •001) 
hitfier on tte R-p toslrument than the score that would te ex- . 
peeled on tte baaia cf chance, i«e., blimi guessing, to tte Mato 
Stttdy> tte mato effecta of TW toatruction and gmder had Mg- 
nificant (p < .001) effecta aa meaaured by the anilyato co» 
variance; towever, aince a aignlflcant (p < .(Hi) toatrucUen^by* 
gmder toteraetion waa alao revealed by the analyala of 
covariancci tte eorreapondiiv mato effecta were not co naldfr e d » 
Tte effect of pretesting upon children's R«P acorea waa non* 
atgnlHeaid. Graduate atudento' correct R-»P reaponaea that 
were baaed upon item clues correUled significantly (p < .OlAIi 
with ehildren*a correct R*-P reaponsea* Children's general 
readtog ability aa measured by raw acorea for Total Reading ^ 
on tte Metropolitan Achievement Test were correlated algnlll« 
eaatly (r » .64, p ^ .OOS) with their R«P acorea. 

Tte 7indii«a indicated that for participating fifth and atoth* 
grader a moat of the R*-P items were passage-independeal; te*, 
auacepllhte to teing anawered correctly without referring to 
their correspondtog paaaagea. It appeared that graduate ata« 
denta' iU>iltty to identify the passage -independent Itema on tte 
baaia of item cluea could te helpful in future improveoftenta of 
rtandardlaed teato, Tteugh it appear^ that both TW toatrue« 
lion and gender had had an effect on R-P scores, the signifi- 
cant toatructten«-by«^gender interaction precluded acceptonce 
of tte hypotheaes involving those variables and indicated that 
furtter research would te needed to explain why, as tte inter* 
action seemed to indicate, males profiled more from tte TW 
toatruction than females. 



THE EFFECTS OF INSTRUCTION IN SELECTED ASPECTS 
OF TE8T-WISKNESS ON THE ADMINISTRATION OF STAN*- 
DARDr7.ED READING TEST ITEMS IN THE UPPER ELE- 
MENTARY SCHOOL Order No. 7911904 

DERBY» Thomas Lee, Ed*D. University of Pennsylvania, 1978, 
141pp. Chairman: J. Wesley Schneyer 

This experimental investigation was designed to provide an* 
swers to several suestions about one aspect of test*wisenes8 
(TW), namely, the ability of elementary pupils to use extraneous 
clues to answering multiple*choice standardized reading*eom* 
prehension test items. More specifically, the study was de* 
signed to answer six questions that are related to fifth* and 
^'^•grade pupils' ability to answer multiple *choice items 



THE VALIDITY OF THE THREE DIAGNOSTIC READING 
TESTS Order No. 7901070 

DURAN» Elva,Ph.D. University of Oregon, 1978. IMptk Ad* 
viser: RuthWaugh 

The purpose of this study was to validate three diagnostic 
phonic reading tests in order to determine which test best pre- 
dicted what a child did know in phonics* 

' le design of the stu4y consisted of taking 24 phonic ele* 
mento which were found common among the three diagnostic 
reading tests. The reading teste used in the BixuSy were: The 
Bl Paso Phonics Survey (an individual measure testing the 
l^rnito riemente bf using nonsense words), the Botel Resdtog 



» «r«ov4b»tattMt«4 andllMBaftMSeaptairfSaqaMetTMl 
' (vlil8iihtspH|»lltMlMtt}i0iMpr«9rlirttaaM«r). TtothrM 

erttftca wasam rgprtt tnt ga tiit H ptwnle •itmtiito undtr 
Motidiriltak Criterloii Mnsor* I eoMtotad of a r«aAng 
pmnn vHIl* Criterion Itottsuro n r^^roomlod • word list 

iUl moatttrot woro atlmltitsterod 4ttrlnf » ttureo wtk ported 
to 108 Moond gradM« in tho BugoM Sebool Dtekrtet 

fto Pearson Protfoet Moment Correlation wa< ealoulotod. 
Rooidti for Uw threo teate ami the tiuree teato and the erltMrten 
are ehown below: ' > 



TAWiS I. Correlation Coeirieiente Among ttie Three 
Oiagnoatie lUMing Teste 





Bl Paso 


Botol 


Eusene 


CM. i 


CM. II 


11 Paso 


A.OOO 


0.502 


0.440 


0.886 


0.T8S 


jBotel 


0.802 


1.000 


0.221 


0.432 


. 0.888 


Bu8«M 


0.440 


0.221 


1.000 


0.909 


0.976 



cm and CM II » oriterlonmeasuras* 

In tto analysis the Pearsofi Product Momeitt Correlatton 
rtveatsd the El Paso Phonics Survey to be the more highly 
eorrelatad vtth the criterion measure than either the Dotet or 
Eiwene Scope and Sequence Tests. 

HelisbUtty coefficients for the Botet Reading Inventory and 
tte El Paso Phonics Survey were shovm to be moderately high. 
The eotffleleiA alpha revealed (0.868) for the Botel Reading 
Inventory, (0.813) for the El Paso Phonics Survey and the low- 
est coefficient was reported for the Eugene Scope and Sequence. 
Test at(0.S7a). 

* It Is clear that the tnree tests are all measuring different 
skills as determined by the correlation coefficients among the 
tests and criterion measures. Fir Uly, It is evident that the 
El Paso Phonics Survey, an Indlv^dua ssessment made of all 
nonsense words* Is the best predictor of what children do know 
In phonics. 




TktlM hyAa asiiiatsdtliSi 

ilprtflganM Ibt IM nl tt§ pasaagsSe AUcttMn 
mm oj^tleiiiHy dt«iriBl<t tt».OI ly et ot( 
A tftt flvyaramslyMs MS cott0iilsdfii( 

In Hp jfttrtotnt tntlttt iflitlirrii and tht dft rmtnl i 
dliWimIt dal s ll n ns e ThM^iNii nalgniflnnt ^ttttferaasi^ vttb 
ftmsHwi Mirds oceurflag stgnlflssaU^ more fcequertto tnttis 
eas|f drisllMa aad*eo8lsrt w orts ^mMsrlag signlSssHiy won 

Ustaiig a CM i l qttare andyidSf a s^nlflsaiA dUtofsose at 
Iks eM levrt waf toond lo ettst belvMn Ike psrecota^s 
40 pcrcti* easiest dtfetittis vrtdsk oemr In the fbrgi IMrd ol 
tt» sMiencs and the pe r c ea tag e nl Ike 40 percent most dUB^ 
eultddellOQSirtiiekoceiirlatkefirsttktrd^asenteneee The 
game analysis van cemputed far ttie last Uibrd ^ a seatsMi, 
and signlfleaaee was at ttie #01 toveL 

A Spearman Raidi Order CorrtfUklon was calculated to test 
far a rdatloniil^ between Ike percentage of contert words de* 
letedand^dlttMtly a^tkecleB*spaggage» and to teat Inr a 
re l a tloii a kl p hstwsaa tke percentage of toctton werda deleted 
and ttmdUaeuUy of the close passagOe. In nettker cast was a 
signtftesnt dUterence computed* 

Fto kUy, a Ckl Equare Analysis t ndtoiteid no s IgnUloaal dif* 
let once between tlui perceafai^ of content words and ftinstlon 
worda drieted In passages of increasing dUBeid^. 

Aaioag tke conolutfonsrescked wore tkofoUowlnp <l)tiie«» 
ceesftil completion of eloae btaASt correct rvlsconkeel « 
kinetlon words* snd correct respoaseo on a maltlplo ckslce 
com p rrti e ns lon test are alt independent varlaUes measuring 
dUkuront elements of rosdtngt w Content worde are wnf% dif «• 
flcidt to replace eorrectty tkan are ftmstloo worda; (^i 
worda occur more Ireqeeatly In me last tkird of a i 
and are more ttlUcttlt to rsj^lacet (4) Metlona wkick oconr 
In tko first tkird of a seiAettce sre easier to repUcei (9' 
la no dtfterence In the percentage of content words and ftaetlon 
warda deleted by a random evei^ filtk clone procedure at grade 
lev^ ftmr» five, seven, and ntnd. 



AN INVESTIGATION OF THE NATURE AND POSITION OF 
OELETIOW ON THE PERFORMANCE OF HIOR SCHOOL 
REMEOIAL READERS ON A CLOZE PROCEDURE 

Order No. 7881810 

BROMAN UPNBR, Barbara, Ed.a HofBtra University, 107a 
178pp. 

The purpose of tbis Investigation is to esqdore tke effect of 
tke deletion of cotdent itvords and ftmction words as well aa the 
effect of the position of the deletion in the senteiiiee on the suc- 
ceeekd completion of dose passages (fourth grade readaMllty 
lev^ by one hundred high school remedial readers who score 
between 8.0 and 8.8 on the MetropoHttwReading Test^ Ad > 
vanced^Form H. 

To accompliah thia purpose, the OaleHChall HeadsbiUty 
Formula was used to select four passagee at the fburth grade 
roading level* Close tests were conatructed by leaving tke 
first snd last sentences intact, rdndomly sheeting tke first 
word to be deleted tror tke second sentence, and tkea dsletlag 
every filtk word. Exact repbicemeids ^Ick did not kave sftore 
tksn two daviatious firom a correct phonic r^presentidton 



An analysis of variance waa computed to determine if a 
algaUteakt difference existed among tke percentage of correct 
stttdsnt re^onses on the total clot e score, on tke corrtet re« 
ptscemeift of content words within the paasage, on tke ccrrect 
rei^oaeat of kmctton worda wittdn tkepaaaage, and on a 
multiple ckoice oomprekonaloa test. AU tkese feictors were 
tound to be significantly dltferenl, so tke Tukey A Test of Mul* 
tiple Convarisoas wai computed to compare (1) content worda 
snd kmctloa words, (2) function words and close score, (8)ceiw 
tent words and doao score, (4) close scores and convreken-^^. 
(Q ftonrtlon words and consprshension, and (8) coaftsat 

ERIC 



UTIUZATION OF THE CLOZE PROCEDURE AS A 
SURE OF WRITINa SIULL OF COLLEGE STUDENTS 

Order No* *l00780t 

EUSTERp Sandra Duni, Ph.D. University of South Cardttnsi 
1078. 103pp. Msjor Professor: Dr. Paul C. Berg 

Tke purpoee of this ^udy wss to seek answers to tks fel« 
towing research questions: 

I. (A) What Is tke relationship between close test scores 
and writing ssmple outcomes? 

(B) TO whst extent are close test scores and writing 
samptos related when controlling for achievement, 
race, sea, major, and year in school? 

n. (A) What la the relationship between close test scores 
and reading skills as measured by: 

(1) The Nelson Denny Reading Vocabulary Test, 
(8) The Nelson Denny Reading Comprehensloo Test, 
(3) The entire Neleon Denny Test? 

(B) Td what extent are ctose test scores and readUig 
skills related when controlling for achievement, 
race, sex, major, and year in school? 

m. (A) What IS the relationship between. wrIlinrMwHrte _ 
outcomes and reading skills as measured by: 

(1) The Nelson Denny Reading Voci4M1ary Teat, 

(2) The Nelson Denny Reading Comprehension Teet, 

(3) The entire Neleon Denny Reading Test? 

(B) To what extent are writing sample outcomes snd 
reading skills related when cpntrolUng for achieve* 
ment, race, sex, major, and year In school? 



^ iVPimoliittUlstd tnthli atit4y was to ttltel ill tto ite* 
% 4MtolMtoiirfrtflimiiBngliitielMMsi^TlitCo 
' OMmiiatodlt^Uiktvti^tirof SmitbCiroltwaiid 

»ttll0Vii« tMtm, (a) Tut Ntlwn Denny RMtftw TMt, 
AelBMttil, (efAiiMMytMl^ A total ot 80 ftudMls mm 
taiptflfod tntkoota4y« 

IMa wtfo aMdyaad at tlio con^piitar eoiMr, Unlvtroltjr of 
■mHi Carottaa oapiof lag tbe 8P88 coaapvtor program Mbitti- 
ttMlFaatepfortliaSoetiaSeieneo^* A Poaraoa ProMot 
MoBOOl Corrolatioa vaauttltaod to datonatno tbo rolationaMp 
tatawaa tha eloaa taat acoroa and wrUtng, batwoon tha oloaa/ 
loataeoroa and reading aklUa, and betveoa the wHtlng aampla 
o Mt c omo a and reading aktlta. A partial correlation waa em* 
l^yed between the n»eaauroa liated ebove when a third vari* 
Mevaaadaed* 

The analyala of the data revealed th« lolloving reaulta* 

OMatioA 1 

Thero waa a aignlficibt poaltive relationahip between eloaa 
toat aeorea and writinc aampla oittcomea. Additionally^ aehleve* 
aaoat had a aigniflcant poaitlve relationahip, however, the eor* 
roltf ion waa rather email* Corrolationa were aigniflcant for 
wMtMi but not for black fttidenta* However, thla could have 
boM Aio to aampla aiae* Criminal Jaatiee, Commercial 
eallea, and Undecided majora had aigniflcant correlationa. 
CorrelatlGoa for freahmen were aigniflcant, but were not for 
aoi^miorea. Sample aire may have played a predominant part 
horealao. 



Question n 

Another major finding indicated there waa a strong poattlve 
rolationaMp between the clone teat and reading flkilla aa amM* 
mred Iqr The Nelson Denny Heading Teat* When controlltng 
for aehiovement it waa found that there waa a aigniflcant pool* * 
ttve relationahip. Pemalea had correljdiona aigniflcant for 
vocabulary, comprehenaiopi, and the total teat, while maliO had 
alfnltlcant correlations for vocabulary and the total teat/ 

All eorrelationa were aigniflcant for whitea* Tl^ only aig* 
nlflcant correlationa for blaeka involved the one for the total 
toat. Again aample aiae may have influenced thia. 

AU correlations for freahmen were aigniflcant* None were 
aigniflcant for aophomorea* Commercial Education and Child 
Development majora had aigniflcant correlationa for all parte 
of The Nelson Denny Reading Teat. 

Question UI ' , 

There waa a aigniflcant positive relationship between writ* 
teg sanqple outcomea and reading skills* Additionally, the cor* 
roll 'm for achievement waa aigniflcant for both vocabulary 
and tutal teat, ^ 

Females had aignificant correlationa, i^ile malea did not 
have any correlations which were signiflcant* The correlationa 
for whito studenia were all aigniflcant, while they were not for 
black atttdenta* All correlationa were aigniflcant for freahmen, 
while only the correlationa for comprehension were aigniflcant 
f6r aophomorea* 

AJl correlationa were aigniflcant for Undecided majora, 
while only vocabulary, scorea were signiflcant for Criminal 
Juatice majora* 

The flndinga of this study indicate that writing and reading 
are quite global in nature, and one has a great effect on the 
other. Additionally, the close teat can now be used with a bat* 
tory of teats to aasess writing and reading skill. 



ERIC 
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Tm RBLATlbKBfllP OF ORAL LAMOU^OB PROmiNCV 
Ot nVB AIID SIX YBAR OLD FRBBCHOOLBRS TO RBADf- 
, NOi POR ^^CHOOL SUCCfSS Order Ho. 1MM10 

aHAY, Richard Allen, Ph.a The Untvereity of Teaaa at 

* Aaaltiu 1978. tt8ppi Buparvlaor: Stephen C. Larson ^ 

Reoeptive and aapreaaive bral language {day a aignlfleaal 
role tn programming and in Identirieatioo of *aevere die* * 
orepaaay* at the early ahtldhood and kindergarten lev^ Aa 
Uapottant factor underlying thia em^iaaia ta the beliel ttial a 
algnllioant relalionahip eaieta between oral language protlolener 
« and li^ aohool auoeeaa— eapeoidly to the aeademto areaa of - 
readlagt writing, and aowlh. Alttioug^ a bo^ ot theoreHaal airt 
eavtrleal Itteratare can be cited to aupport thta belief, elher 
atuAoa raiae doubta, and the relationahip remalaa tneonelimivo. 
The porpoao of ttiia atu^ waa to eaamine ftirther Oie nature of 
the rrtatloaahip of meaaurea (tf receptive and eapreaaive fba« . 
torea of oral language to readineaa and predicted eehoot aoo* 

The Teat of Language Development (TOLD), a atanterdtaed 
aaeaaore of oral l^uage profldeney, and the Baaie Behaol 
gkllla Inventory (Bw), a atandardiaed meaaure of reaAneaa, 
were adminlatered to 70 Ave* and ata«year«olda enrolled In 

apreeehoota in Auatln, Texaf. Teata were adminiatwed In 
I federally ftinded Child, Incorporated preachool centofa 
twdi private preechoola to all atudenta falling in the appro* 
prim ag^rahge* 

Analyala waa ecndocted uaing correlation, regreaalmi and 
Aaeridiinant analyala Reaulta indicate that there ia a mod- 
erate relationahip between oral language proficiency and po* 
tentiai for academic achievement In particular, receptive 
language funetiona an)ear to be related to acorea on achort 
readinMa meaaurea. Both receptive and eapreaaive laaauige 
iMlitiea diacriminated between children with high and low UMa* 
aured readineaa. 

Thia reaeigift would aeem to aupport the hypotheaia thai 
oral tanguatfe proficiency and academic achievement are re* 
lated. Implicationa are that 'aevere diaerepancy'' in mea*- 
aured oral language akill ia one indicator, at the preachbol 
levrt, of potential learning problems in the school setting, and 
that aaaeaament of oral language haa meaning beyo«id the im* 
mediate, practical value of adequate communication akilia Thia 
haa aignificance in the aearch for an adequate battery of teeta 
for early identiflcation of learning problema but ahould not be 
extended to the aaaumption titat training in oral language will 
neceaaarily improve perforntance in other academic skilla. 

AN ANALYSIS OF THE EFFECTIVENESS OF LEAffT 
SQUARES, RIDGE AND ROBUST REGRESSION TECHNI^M 
IN ANALYZING DATA FROM A REMEDIAL READING PRO^ 
cm AM Order No« 7012016 

HARVEY, Leah Mary Stanton, Ph.D. University of Minnesota, 
1978. 238pp. Chairman: Raymond O. Collier, Jr. 

Linear regression is a atatistlcal technique which la fre« 
quently used in educational reaearch. The usual linear regres- 
sion technique Is called least squares regression. Two of the 
aasumptlons usually made when drawing inferences from least 
aquarea regression results are (a) that the predictor variablea 
are not highly correlated and (b) that the prediction errora are 
approximately normally diatrlbuted. When these assumptions 
are not met, other linear regression techniques can be more 
effective tdan the least squan^s technique. 

Ridge regression Is a linear regression technique which 
has been used to analyze data for which the predictor vari* 
ablea are highly correlated. Robuat regreasion techniquea have 
been developed to analyze non* normal data. The purpose of 
this stu^ was to examine the usefulness and efficiency of least 
squares, robust and ridge regression techniques In the analyala 
. of data generated by a reading program for atudenta with learn- 

* ing dtaabllltlea. 
Two sets of variables were used in the analyses. In one, 

the dependent variable, the progress made by a student during 
the year was predicted by variables which were based upon 

10 



ptrfernuuiet to tilt rtadtag program The leeoiicl Ml ol 
fi^rUMw was based on ptrrformaneo ihrougNml tto ytof; thMO 
>artablM were uaed to predtet ytar Md toat aeoroa oa a ataa* 
4ardte«d raadtof toat« 

Two oroaa^ldattoa proetdbraa ware itaad to tempara tte 
tttfta ragreaaioa tochalquea* tn the flrat^ one oba^ryauon at a 
Ume waa deleted from each analyala aad predicted using the 
ftaaltlng regreaalon coefflclento. bi the aecondproce<hire, 
hall of the obsenmttons were ran^mljr deleted ai^d then pre- 
^Heted uatng tl^ coefflelenta reautttng from the oaalyato of the 
remalfUng observattons« 

effectiveness td each techidque vaa measured by (a) the 
eorretotkm coetftclents tor the deleted observations and their 
preAeted values, (b) the miros of the squared difterraces be- 
tween those valuea and (c) the sums of the^bsoluted differ* 
•aees between them* 

Ttm resulto of the stu^jr indteate that atudenta* yearly ^tig- 
ress eottld be predicted by early performance to the sequraee. 
Three varlablea explatoed 74% of the' variance in the de p e n da n t 
vartalde. The beat predictor of poatteat scores waa preteat 
scores* *this prtdlctor atone accounted tor 74% of the vari- 
ance to the dependent variable. 

Urn robuat techniquea were more 'effective m the analyato 
Ci the first dato set than were the least squarea tochniquea, 
It waa comparable to the least aquarea ieclinlque in the second 
analyaea where the dato was more normal « The ridp tech- 
nique used was comparable to, or allghtly bettor than, toe least 
squarea techniques In the analyses of both dato sets which to* 
eluded highly correlated predictors. 



AM INVESTIGATION OF WORD BOUNDARIES AS RELATED 
to RSADINQ SKILL PERFORMANCE Order No, 7914031 

MECKER, Nelly M. J., Ph.D. University of Georgia, 1978. 
IVIpf. Siqjervisor: George B. Mason 

Ona purpose of this invesligatton was to examine how level 
of reading acquisition related to performance on word boundary 
^jkm written at four differing leadability levels. A second 
purpose of this study was to exptore the validity of word bound* 
try tasks as measurea of reading ability by comparing student 
performance on a word boundary measure to performance^ on 
a etoae procedure task and on a test of word recognition* 

The subjects for this study were 80 third grade student^ 
78 fifth grade students, and 98 seventh grade shtdents selected 
from the Clarke County (Georgia) schools. The students were 
stratified by reading le%el and placed in •high," •average,' 
end "low" treatment groupa* 

A split-plot factorial ANOVA design incorporating two in- 
dependent variables and one repeated measure tested the foN 
lowing hypotheses: 

I. Scores on the word boundary task will not differ aa a 
main effect of reading acquisition level foi (a) third 
grade students, (b) fifth grade students, and (c) sev- 
enth grade students. 

a« Scores on the word boundary task will not differ as a 
main effect of the readability level of the task among: 
(a) third grade students, (b) fifth grade students, and 
(c) seventh gr ie students. 

J, There will be no significant interaction between word 
l^undary readability levels and reading acquisition lev- 
els among: (a) third grade students, (b) fifth grade stu- 
dents, and (c) seventh grade students. 

All hypotheses were rejected (p < .001). 

The validity of using the word boundary task as a measure 
of readifv ability was determined with a multitrait-multi- 
method matrix of intercorrelationa between the informal mea- 
sures. • . # 

The data revealed that level of reading acquisition, level of 
passage readability, and grade placement of students affected 
performance on the word boundary taak« The well-defined pat- 
tern of greater means for •high' groups and smaller means 
fc^^ •low* groups, the fact that means for performance on the 



imf« boundary task tnereassd wHh grads lavtl, apal ths tact 
ttttt word boundary scores dseltned as passags mdabtttty to- 
ereassd, Civport the conchiaion that the word boundary ti^ 
watt a measure of /e^ii^i perforaMMiee lor ttiese students. 

Tim high degree of Mrrelstion between the wovd Immdarp 
laah and the ctoae proceAare» aad between tl^ word boundary 
task and the tei« of word recognition Indicates timt the three 
methods measure aome of the aame tralta. Since the hlj^eat 
correlation valuea were found in levels of these measures that 
vera closer to the grade placement of atudenta, it was eon* 
allied that the more valid and reliable word bmindary aeorea 
were those for paaaagea at or near the reading level of the 
eub|ects« 



DETERMININO INSTRUCTIONAL RBADWG LEVEL: AN Of* 
VBSTIOATiON OF THE RELATIONSHIP BCTWEEN ETAM~ 
DARD CLOZE TESTSi MULTIPLE CHOICE. CLOZE TOTt, 
AND THE INFORMAL RBADINO INVENIOiiY 

6^der No. T8UU8 

HOMAN» Susan Lubet, Ph.D. The Universtlylof Florida^ mi« 
Chairman: William R. Powell [ 

The relationship ct a new form cf close te#t, multiple oholee 
close (MCC)) to standard close and the Infwmal Readbig fovea* 
tory QRI) Wss ei^lived In this study. The Intuit waa to provhle 
new Infwmatlon that would aasist the claasrooin teacher In de* 
termlnlng'the instructional reading level cf sllVtudents as 
easily and accurately aa possltrte. 

A secondary purpose of the study Involved a i^pmparisoa 

cf MOC tests. The readabUity levels of the MCCl 

were ^ermlned ^y traditional methods and by a new system 
cf readability determination! Rasch cslibratlon. 

A third aspect of this study focused on j 
baaed on the two types cf scoring criteria 
determine instructional reading level. 

Second^ fourth, and sixth gradere were j 
stu^. Similar results at all three grade 
erallaabUlty of reaults for elementary an<Mnterniediate i 
levels. 

Correlations between standard cloze and MC: were low 
(ranging from r « .27 to .80), considering the same studmts 
were given the same stories in Standard Mose and MCC forma. 
Theae results raise some question as to whether twth forms 
are measuring the same type of reading comprehension. 

Hi^ positive correlations were found between MCC paa-* 
ssges with readability levels determined j9y traditional formula 
and MCC passages with readability levelij based on Raach call* 
bration, Indicating that these two methods of readability deter • 
mintion yield similar results. 

A significant difference existed in placement of studeirts by 
the Powell and Belts OUeeiter la. These dlflerences In place* 
meat >etcate that classroom teachers shjould carefully chooae 
the nti scorlag triteria they will use basU cn a conviction at 
accuracy of placement. I 

Three major Implications for future rlesearch and practice 
were derived from this s^vtdy. There is some evidence that 
MCC does not measure the same type of reading comprehen-* 
sion a measured by standard close or the DU. The informa* 
tion on this issue is inconclusive and further study is Indicatsd 
before more specific conclusions can be reached. The rela* 
tionship between standard close and the DU alao appeara tenu* 
oua. The scoring criteria used for the IRI can make very slg* 
nificant difference in terms cf accurate placement. 
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tmmof^EHT OP TRri comnmiCATivB abiutics ttm 

rai 1^ 1N0 CHILDREN Onter Na. f8041tt 



BiCMM UM«i»io Ui iMuite to all oUier mIiooI iMumliig, ImmAi* 
•ft aadl dtnteUr't ncftnarUy^dtvote mneti ttiM tad •Ibii to 
dottfmlnlni wMoli fffrtUrtn do ud vhloh ckUdvoi do nol bwo 
lianiio proems. 

IV |iro?ldo a eraiploto oralittdloa of oommimtealtoa» a toot 
8mM onUo tlio elintetan to do oovona tMngo: 

U T^prafUtotlmiiltiomfttoflatoairifteMkap^ 
ttefootoortliottet, 

8* To toot cMhteoii^t ^^wtaaootit c o n w Hoa to ooidoit» 
TotootgMio laagttfOtMtmo or 

4. TO evaliato dovolopmont In tko baate aroio oT laogoapi, 
falontlty tboao childftn vlio hai^o langiOMii prdd^ 

I 

6. Ttodlaeovor norma for ttoebUdroa in thoapaotflodato 



. Invmtlffdlott of tho moat widely ustd ewTrontly availaUo 
omnmoreua languaga teata did not rovaal any wliteh mat all o( 
tha ro^^ramonta ataiod aboira* 

Tlia Biqiarimantal Ckml of thia atudy waa to eonatruet a am* 
muntaatlon porformanea taat for ehildron agaa S throuali 6yaara» 
whteh Mttid allow aaoaaamant of tha davoloimioid of commoal** 
eattw abllitiaa in thrao of tha four araaa of eommuoieatlom 
luragmatiea, aamantlca, and ayntax* 

Tha test inatrumant waa apaaificaUy eonrtnntod to moat ttm 
nooda aatabliohed for thia raaearch. It ia eompoaad of S Sat* 
ttnga: A Story Setting, (during which the clinician makaa ob- 
aarvationa of the child'a uaa of ayntactic and aamaatic strua* 
toraa), a Qama Setting (during which the clinician oba^rvoa tto 
ehild'a pragmatic abUity to uaa languaga aa a tool), and a Cdn* 
irartatlon Sotting (during which the clinician makaa obaarvattoaa 
of tto chiid'a uae of diecourae). The alternate alory format waa 
daatgnad to generate apontaneoua eonvaraatiooal language from 
the cMldian. 

A total of 138 children waa uaod in the atudy: one group of 
M wrmally developing children^ 24 ^ each of agea 3, 4» 9 and 
6t and one grwp of 40 langMge impaired children dividadamoog 
theaamaagoa. 

Tho normally doyeloping population waa teated firat and tlia 
raautttng data were uaod t^ determine the specific communioar 
tive content for each age level of the teat, and to aatalliah tdl* 
tattve 'mrma* f6r thia teat* 

Aa item anaiyaia of each item waa made and the ilema that 
aueeeaaful with at leaat 60 percent of the children who 
oiq^ted to paaa them were retained in the final form of 
the>Mt. ftema which were leaa than 60 perceni aucoesafUl with 
the cnUdren expected to produce them were abandoned* On the 
baala Wvthta item anaiyaia the teat waa modified and tha raaultr 
tng tMt waa given to the 40 language impaired childran to oee 
If they would be correctly identified by thia teat inatrument. 

Tho teat effectively discriminated between the normally dii« 
volo|diig children and the language impaired ch'tdren. The teat 
identified 39 of the 40 language impaired children in the appro* 
prlata range and the remaining one waa in the borderline range. 
Of the 06 normally developing childreni 2 were In the borderline 
range and two would have failed thia teat. 



JUnmtALt AMD RIjJDIiIOi STAMOABDlSATIOIt AHD Vll»- 

nuawn of tbb'hqrst rbvcrsaui tbtt worn tiufiu 

AMD «nRn nMBT ORADS CiOUIRBII Ovdar Ma. 



KAVFMAN^ Nftdeon Uaria, WJH. ColamUa UUvarttly Tnak- 
art Oallefa, tM«. 8poaaort Prelpaaor |iarprit Jo 

aaeaiaal errora like b<4 ar waa/aaw ooaftetma are aop* 
uMali <taad both witti ImUnntag raadara and with ^r aWMna 
who aaHer l>om aavort raadlag d t aab iU H aa . (Maalattaat a lev 
aaMaaBo ooa to which yooag oliltdraa gitdoal^ davalap aalaa* 
^ tlvaaitantloo,ia the prima diatlnetlvtitatora el latlariaai 
latter ordara (aocordlttg to QlbaoQ) which provMaa tte t«l^^ 
laioratttloa naoaaaary to keep a child toom raapaadlag to ft« 
ftfoia and aa^ianetas toadaoclaai Var tha-oUar diaulad 
f aadart ravaraala have bean ahcwo to to a oharactortatta at 
aomotypeaofdyalasia. Taata wMcb avahmte a clHtd'a laa« 
dmeytoravaraahavabaeaabtotopradMftttwa raadtag 
aoMavamaat. Deapito tto tmportaaca of toe raforaal phe ae m ^ 
aMBt ttore were no watt atandardiiod and talldetad taato of 
ravaraala for ehlldran. Heaea> tto mala gaal af tMa tae aa Mp i^ 
tioa WM to ataadardisa and validato tto Stoit itevtraato Itolt 
aa laatramant toat ahowad promtae la atadlaa of da Mlrae Va 
PraMettva Indaa. A aeoond foal thia irtody waa to aivtera 
tto dtttorantial pradlcttfa valldtty of tto Marat taat far Uaato 
varaaa whltaa. 

Tto aampla cMiprlaa4.401 flrai giada chlldrea (maaa ap e 
to a Georgia achool diatrlot, divided about aqaaUy bp aaa 
Ml ftoa, and apamiing a wide raage of aocloacoaumie baak* 
(praimda. White childran acorad aigntflei»^ Mgtor thaa toM* 
ehildron, ao a^arate radial wn^ma ward developed Ql • tfftot 
eafih group) in accoiilafee with tto latest Ceaaoa date. Tto 
aerautlva tablaa were iftrattflad by aaa, aocioocoaomic aMtaa 
(parMtat occupitioa), orbaa-roral raaldencot and prior aalMl* 
lag. Tto Moral teat proved rallabto tor both racial gvoapai aid 
corralatad aignlficaidlyt bid modera^e^t with tto Lae^datk 
Raadtag Readlneaa Taat, tto Language aad Mtttomatlaa ato« 
taate of tto Taate of Baalc ttqtorlenceat and tto DrawA«Da^ 
and 0raw*A«6iildaubteatb of tto McCarthy Scalaa. Pradlett9a 
valMt^ coaftlctente for the Marat teat (aavan month latem^H 
uatag tto Btotropolitan Achlavament Teato atul laval to a raaHag 
apriM aa tto criteria* ware in tto .600 fbr tto total gro(^ amd 
tto Uaoto, and in tto .SOa for tto *hite chlUron. A compaH* 
eon of tto predictive validity coefttcleate for Uacto aad whMaa 
yteldad aigniflcant differancea In favor of th^ blacta tor two of 
tto three reading related aubteata of tto Btotropolitan Achlava* 
amit Taate; no aigniflcant dttfareacea weye obtelned for Ito 
reading aeiiM criterion* 

8es differencea were alao explored White girto acor^ alf- 
at^aatly higher than white boya on thi Moral taatt but i ^ 
toya aad girte performed equally wall* Predictive validity eo« 
e^nclente for toya and girte did not differ aignificantly forattber 
blactoor whitea* 

Race dltferencea In mean Hoitet teat performance aeamed 
torgely attributable to diacrepanclea between blacto and whttaa 
on tto viarlablaa of aocioeconomtc atatua and achooltng prior te 
firat grade* Tto moderate correlatlona between tto Honrt tairt 
wni ottier ability taate waa aeen aa indicative of both optimum 
commonality and tmiqueneaa for each teat evaluated* Tto pre- 
dictive validity coefflclente for tto Herat teat compared qaito 
favorably to the reaulte found In the literature for other rover* 
aala taaka. Tto toy reaulta of ttoae analyaea were ttot tto 
Herat teat waa a very good predictor of reading achteveoiMt 
fbr both blacto and whitea: aeemed to te an unblaaed meaauro 
baaed on the definition of teat btaa uaod in thia invaatigatloa; 
ai^ showed promtee aa a acreening tnatrument fpr toginalag 
firat gradera* 
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THE XPFECT8 OP INCENTIVE lAoTIVATION AND TB8T- 
WUBNB88 COACHING ON THE STANDARDIZED READING 
TUT SCORES OF THlRD>ORADE STUDENTS 

Or^r No. 7Mt$79 

LAGANA, Janet Lee, Ed.D. University of California, Lot 
AngelM, 1978. USpp. Chairman: Professor Jduf D, McNeil 

.Thto study was atmed at coptrtbuttng to understanding ths 
meaning of standardised reading achievement scores. Through 
m^Y of the history of education^ standardized testing has been 
accepted without questioa Rec n1'% however » much contro* 
versyi mixed emotions^ and c )r^<sion have oeveloped in our 
society as to the role o( these test) in curriculum makinff and 
stttitont placement 

The purpose uf this study was three^fold, Fitsti to deter* 
mine if the standardiaea reading test scores of third^grade 
stmlenU are affected when an incentive is offered in an attempt 
to bring about maximum effort on tl)e part of the student 
Second, to determine whether or not teaching a unit on Test* 
wiseness Tips would increase reading achievemept tost scores 
above the point of offering itn incentive. Thirds to determine if 
lower achieving thtrd^grade students would profit more from 
additional motivation and instruction in testwiseness than would 
higher achieving students. 

Two hundred eighty •four third^grade students were ran* 
domly assigned to one of three treatment groups. . The first 
group* the Control Group, was administered the Vocabulary 
aMtt Comprehension sections of the Comprehensive Tests of 
Basic SklHs; Level 1» Form 8, under normal conditions. The 
second groiup was told that they would receive an ice cream tor 
trying to do their best on the same standardiaed reading test. 
The ttilrd group was given instruction on testwiseness prin* 
ct^es, tn a one*hour lesson prior to the testing, and were told 
on the dqr of the test that they would receive an Ice cream if 
ttoy used these l>rinelpl<^ while taking the test Students within 
the 17 ttitrd-gri^ classrooms were ranked for achievement 
level on ttie total reading pretest score of the Comprehensive 
Tests of Basic Skills, which was administered in both October 
and May pf the school year. All groups wer^ admin* 

^Istsred tliie test at the same time, however not in the same 
room* 

The results shov d that incentive motivation, or the offer* 
tag of an Ice crt.^ us a re^vard, had a statistically significant 
effect on the standardised reading tests scores of these third* 
grade students. In addition, the effect of incentive motivation 
and testwiseness training in combination was stittistically sig- 
nificant The effect of achievement level was significant at the 
.01 level. Additional Endings were that boys did better with 
testwiseness training than did girls, but girls did better wi]|h 
an incentive motivation treatment than did ^s. 

Six recommendations were made concerning future research 
on testwiseness and Incentive motivation In combination and 
ways In which the present study would be 9itfectively replicated. 
Probably the most important statement thtit can be made as a 
result of this study is that it appears thatf standardized reading 
test scores al'e not revealing the achievement captibilities of 
students. Through tostwiseneps tralnli^ and incentive nioti* 
vation It has been possible to more fuUy reveal these capa- 
bilities, I 



THE VALIDITY OF THE DEf VBH DBVELOPMBHTAti 
SCRBBMINO TEST FOR PRBOICflNO RBAOINO ACBIEVE* 
MENT OF PRIMARY GRADE STUDENTS Order No. 78U149 

' LINDQUBT, Oet^ldlne Taylor, E4a Utah State Unlverstly, 
1S78, tOSpp* Major Professor: Dr, Arthur D, Jaoksdn 

The purposes of this study were: (1) to determine It Denver 
Develq|»mental Screening Test scores pjredlcted the Gates* 
MacGlnltle Reading Test scores of primary grade students, 
(a) tp measure the relaticm of attendance at'the Weber District 
pre*kliulergarten program on the reading achievement of prl* 
mary grade students, and (S) to determine the unique contrlbu* 
. tionof the variables of age, sex, grade level, and each <rf Qie 
four sections of the screening test to the prediction of reading 

* achievement test scores. 

^ To determine If the Denver Develc^imental Screening Test 
predicted the Gates*MacGinitle Reading Test Scores, a Pearson 
product moment correlation (r) was used. To determine It the 
DD8T predicted better for high achieving or low achieving stu* 
deats the errors of estimate were also analysed. 

Results from the data showed a statistical significance at 
the .001 level for all three grade levels. The relationship 
however, was not strong enough to orovlde practical signift* 
cance, The'coVrelation was highest for first grade students 
ai^ lowest for those In the third grade. There was no sj^nlfl* 
cant difference In the ability of the DOST to predict reading 
scores for children In the highest and lowest quartlle of the 
reading tests* 

To measure the relation of attendance at the Welier School 
District pre*kindergarten program to reading achievement, an 
analysis of covarlance T'as used. Differences in scores on the 
DD8T were statistically controlled. The group means com* 
pared were for (1) children attending the preschool, (2) chll* 
dren recommended for but not attending the preschool, and 
(S) those children who were not recommended. 

Results from the data showed a significant difference among 

* the means of the reading achleVemefit test scores for the Ouree 
groups In gl^ules one and twa A posteriori comparlsoM of 
means showed the differences between each of the group means 
were significant in grade one* The difference was significant 
In grade two only between those attending preschool and those 
not recommended. The differences among the means for the 
three groups was not significant for grade three. The me An 
scores of the Gates*MacCinitie Reading Tests for those chll* 
dren attending the pre*kindergarten session lyere lower In all 
grades for either the children recommended for pre-klmter* 
garten but not attending, or for those children not recommended 
for the preschool. 

To determine the con;:rlkMitlon of the variables of sex, age, 
grade leveU on each of the four sections of the DD8T to the 
prediction of reading achievement, , a multiple regression anal* 
ysis was used. 

Results from the data showed the Fine Motor ••Adaptive sec* 
tlon was the best sinjcle predictor at all grade levels. The 
Language section made a significant contribution for the third 
and rijrst grade. Gross Motor and Personal -Social sections did 
not make a significant contribution to prediction at any grade ' 
level. Sex^ contributed less as a predictor of reading achieve* 
ment as children progressed In school. The contribution of 
age at the time of the DOST to prediction was not statlstlcidly 
significant at any grade level. The combined variables had the 
highest multiple R for first grade and the value decreksed as 
. the lei^h of time increased. However, the dlffer^mces the 
three grade* leveU was not significant 
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. » AM APFUCATION OF OBMBltAUZABIUTY TH80RY TO ' 
tW A88B88MBMT OF WRtTINQ ABIUTY 

Ordar No. 790T770 • 

LLABRS, Maria Magdttlma» PltD. The University of FlorUte, 
tin. ttpp. Cbatrman: WUUaaa&Warf 

Clantcal reliability tht ory, aa uaed in the soelal aeieMea, 
haa been reatrtcted by a model whteh epeolflea oae undWeren* 
tliM error component Thla reatrletlon haa limited ttie ap« 
plleabllity of the model and haa obaeured ita interpretation. 
R e eertt advaneemeMa In payehometrle theory pr<rvlde more 
Reilble modela vhleh permit the Inveatlgatlon of multlj^e 
Mareea of error variation. Under the rttbrle of aenerallaaMltty 
theory, ttieae methods are based on R* A* Plsher^a work on the 
analysis of variance and the factorial eiperlment 

Oenerallaablllty ttieory Is potentially very usefitl in mtmf 
•areas of research sufterlng from Inconsistency of meaaure* 
rnent tn particular* the theory la api^Iicable to the aaaeasmeaft 
of vrttbi ability from writtm eompoaltiooa. However, ap^led ' 
stadlss tn this area are lacking* 

The literature on the measurement of writing ability haa 
Identified several sourees of error affecttag the reliability of 
written compoaitlons. The most common sources of error 
noted are Inconsistency across raters, modes, and oceaalMS» 
In spite of the recognition of ttiese sources of variation, most 
reaearchers who have atudled the rellabtltty of written com* 
poeitlon have examined the Issue only in terms of Inter •rnl«r 
rellabttlty* Implicit In the concept of lnter*rater rellaMltty Is 
the assumption that fluctuationa among raters Is the only sooree 
of error in the model. This study Incorporated three facets; 
ratera, modes, and occasions. In a split-plot factorial design 
la order to examine the results obtained by taking Into account 
more than one source of error through the methodology of gen* 
erallsabiltty theory. 

Samples of writing from 104 fourth graders were obtained 
under selected mode and oecaalon conditiona. Bach sample 
was scored bp fwr trained raters, tn the dMign, the students 
were considered as nest^ wlttj^in a higher classification, the 
olaaaea. The number of students In each class was not con* 
stent Therefore, this study also axtended the principles ol 
generallsablllty theory to unbalanced designs. 

Point i»stimatos of the variance components for all effecta 
In the model, were obtained through the lOVQUB method. Neg* 
attve estimates were replaced by aeros. ^The relative magnU 
tude of the estimates indlca^id that students could be differ* 
entiated on the baaia of their ratinga. However, the classes as 
ualta could not be distinguished. The estimates also showed 
ttiat errors resulting from variability In the quality of writing 
across ocdasions and modes outweigh those stemming firom 
dUferences among ratera. Ftirthermore, occasions repre* 
seated a greater source of error than modes. With tralning.an^ 
practice, raters can consistently score the writing samples of 
stadento using a general impression method. 

AssunUng homogeneity ol variance^ unbiased generaliaabllity 
coefficients were Obtained for seven universes of generallsa- 
ttott. These universes represented generalisation acrosa one 
facet, two facets, or all three facets simultaneously. The co- ^ 
efflcienta Indicated that^ to ditain acceptable levela of general* 
tsability, at least six samples of writing from each peraon are 
aeceesary. 

. The atandard error of measurement which miqr be used In 
constructing confidence Intervals around a person^s universe 
score was also examined. The results from this examination 
paralleled those based on the generalizability coefficients. 

A supplementary analysis which allowed a comparison of the . 
estimates obtained through the BflVQUB method to those da* 
rived vmlxig expected mean aquarea, resulted in similar valuea 
fdr all estimates in a model without the clasaes effect These 
results were interpreted as lending support to the MIVQUB 

It was concluded that generalisablUty theory is very useful 
for clarifying problema In reliability in the area of writing 
ablUty« Furthermore, the theory need not be limited to aitua* 
tlons with balanced data. Valid methods of variance componet^ 
estimation documented in the statistical literature may be uaed 
^with unbalanced designs. 

ERLC 



* *A STUDY OF THE^VALIOITr OF FIVE SHORT FORMi OF 

TUB TEST pF LANGUAGE DEVEIAPMEMT 

Order No. 1900601 

MAOBB, Patrieia Ann, Ph.D. The University of Texas al Austin, 
i07g. 118pp. Sui^rvlsor: Linda L* Brown 

Currently, those who wish to conduct language screen end 
research have no reliable valid test of oral langOage thid Is 
quickly and easily administered '^ ameliorate this preUem, 
the auUiors of the Test of Language Development (TOLD) bam 
extracted two short forms from it The short forms (NH-X 
and NH^Y) were devised through an item validity technique, 
te., eaeb item of the test was correlated with its respe^ve 
siditest total, and the items evidencing the highest corrtiatlons 
were aelected. The purpoae of this study was to: (1) determtaM 
the e^ivalence of NH-X and HH<-Y with the TOLD and (8) com* 
pare these short forms with short forms created using regres* 
slon analysis (RECRAN), random Item selection (RAND), and 
clinical Judgment (CLIN). TWo investigations were contested. 
The first used 234 protocols selected randomly from the Stan* 
dardiaation samfde of the TOLD. The results of the first In* 
vesttgation were cross validated on a separate sample o( €0 ' 
children. The dataware analyzed by (1) correlating the ehort 
form raw scores with the TOLD I'sw score, (2) prorating Oie 
'abort form raw scores, computing the means and standard de* 
viatlona of the prorated short forms and the TOLD and testing 
for significant differences between them and (3) calculating 
the frequency of Type I and Type II errors for each of the ehort 
forms. Analysis of the standardisation data ahow high degrees 
of relattonshtp for all the short foi ms at all age levels except 
for REGRAN at the four year levjel and CLIN at the four and 

. six year levels. NH«-X« KH-*Y and REGRAN demonstrated » ' 
significant mean differences from the TQLO at the younger 
age levels. The mean scores of REGRAN and CLIN were slg* 
nificantly different from the TOLD mean scores at the eight 
year level. Analysts of the cross validation sample revealed 
high correlations for all short forms at all age levels. The 
mean scores of NH<*X did not differ from the TOLD mean 
score, NH->Y differed significantly at tlie four year level. CLIN 

' differed at the eight year level. The moan scores for RBORAN 
and RAND differed significantly from the TOLD mean acores 
at all age levels. The analysis involving the frequency of 
Type I and Type II errors indicates that all the short forms 
evidence more Type I errors than Type n errors* RAND had . 
more errors than the other short forms but this difference was 
not significant 



PREDICTING READING ACHIEVEMENT IN COLLEGE 
STUDENTS Order No. 7M8989 

MARTIN, Deanna Coleman, Ph.D. University of Missouri ^ 
Kansas City, 1978. 9%)p. 

The relationship .between selected aci^demlc and person** 
allty variables and readli^ performance scores were tnvestl* 
gated. The purpose of this line of Inquiry was to set the stage 
for more clearly defining reading maturity. Subjects con« 
sirted of 123 college students, the majority of whom were en« 
rolled in a reading and study skills course. Subjects took the 
Neison*Denny Reading Test, Omnibus Personality Invetdory, 
Learning Styles Inventory, Learning Preference Inventory, 
Manao Bestiary Inventory, Hidden Figures Test, Difference 
Inveidory« And a close passage fest. Cumulative grade point 
averages were also related to reading performance scores. 
The Individual relationships between each instrument In the 
battery and reading performance were assessed; no two Inde* 
pendent variables were combined In the analysis. Stepwise 
multiple regression was employed as the major statistical 
tool. Tests for interaction and curvillnearlty were also con* 
ducted. Correlations significant beyond the «05 level were 
discussed. 

The amount of variance explained by one instrument or 
a combination of subscales from an instrument ranged from 
7% to 46f%. The two scales of the Difference tevetdory**Feel« 
Ings and Life Style, and Self and Social Construct-raccouided 



lol 1% otthe variance In reading perlorManee aeorea. Tluret 
•eaka of the OmnUma Peraonality Inventory, Theoretical OrU 
tflfti^ton* Peraond Orientation, and Reaponae Blaa, predicted, 
11% of the variance** Four of the Learning Preference Invea* 
torjr acalea, Individual Tutorii«, Team Teaching, Lecture 
Learning^ and Directed Individual Learning, predicted 24% of 
the variance. Cumulative grade point average predicted 41% 
of the variance. Pour acalea from the Learning Styles laven* 
tory, Combined Academic Expectation Scales ftructure/Orga* 
nlaationi Numeric, and Pe<^Ie, predicted 42% of the variance. 
The cloze paasage teat predicted 48%. Statlatically aignlflcai* 
relaltonah^a between reading perfoi mance acorea and the 
Manao Beatlary Inventory animals, moose, porpoise, penguin, 
and hntse, were obtained* Finally, there was no statistically 
slgi V ant relationship between scores on the Hidden Figures 
Test and reading perfbrmance^ 

limine characteristics Indicated by the inventories are 
discussed Factora related, to reading maturity and dlagMStlc 
Implications are also discussed. 



AM mVEOTiaATION OF THB CLOZB PROCEDURS A8 
A MEANS TO FACIUTATB GROUPING FOR READING IN« 
8TRUCTI0N Order No« 7817397 

NOLAN, Marianne Caaey, Bd»D« Ten^le University, 1978. 
llOpp. 

Purpose and Scope of the Study 

the purpose of this Investigation was to see if a quick and 
falrlv aecurate insvruetional reading level can be oMained by 
using a close test prepared from graded basal reader material. 
The prdblom was undertaken to determine if the prepared eloae 
test can be used place of the highly regarded IRI as an effi* 
ctont method to place groupa of classroom children on their In* 
struftional level to es^edlte riding instruction. The study was 
designed to determine the percentage of children tested who are 
at the same instructional .level usiiy IRI and the Ransom cri- 
teria fer close. Another aspect investigated was that of criteria 
which ml|^ be more applicable to the population than those set 
by Ransom. This was observed from the viewpoint of grade, 
level as well as instructional level aa set by IRL Finally, close 
scores for passages at the instnictlbnal level established by 
. the IRI isere compared with those for passages above and below 
that level to determine whether eloae could differentiate thess 
levels* 

Sid^ects for the study included 90 students randomly as* 
tooted from grades two, four ^nd six in a Philadelphia pubUe 
sebooL Two tests were admjlilstered, an.Informal Reading In« 
vmitory and a eloae test For both tests at each grade, level, 
different pa8sa(|Ba within the same story were selected from 
the BddHiectlon of each reader, one t|irou|^ ^ Five fues* 
tloos were formulated in thia investigation and amOysed through 
the data oMalned on the close. The HU was used to set the 
tovrt f«r close testing. Only instructional reading level waa 

SOUgllft* 

Findings 

Calculation of the test date showed for Question 1 that, when 
reading a close pasaiage that was designed at the iniAmctional 
level as sf^t by IRI, the Ransom criteria (30-*49) correctly Iden- 
tified 83*3 percent of the dose scores^ 

For Question 2, a range of scores on the cloze was found 
that appeared to IdenUfy more realistically than did the Ransom 
tti&se dilldren who were at Instructional level, as set by IRI. 
This eriterial range was SO to 54. This hewly found criterial 
range correctly identified 80 percent of the close scores and 
was established the criteria of this study. 

For Ouestion 8, an instructional level criterion for each In* 
stru^onal level as set by IRI regardieiis of actual grade plAce^ 
ment was estoblished. This was calculated within the context of 
the findings of the newly established criteria (S0-»94), wherein 
80 percent of the children tested were found instructional Inr 
structional level criteria wore fcMind 4it all levels, except 
O " evel U 



The same procedure was used to answer Queitton 4« .Crl* 
terls t» grade placement reptfdleas of Instructional level set 
by IRI was es t ablished st all grade leveto teirted. 

Is consideration of the overall accuraey of the close in terms 
of Its matching HU, the 80 percent agreement between Umds 
estab lis hed by close and th^ IRI, a)q>ears encMraglng for use 
of otose for Levels 2 and above^ Conalderation must be giveii 
to the Itot ttat the nefrly fmmd criteria expanded that of Ranfoaip 
and should be viewed with caution. 

Data calculated for Question 5 found variations In tenns of 
seeursqr in both levels tested when compared to the IRI iastrue* 



ta^Ueit in this research is the sfiggestlon for teacher use 
of close for instructional level determination based on the Had* 
tags of this ^df. 

A replication of this shidy, and an extenaion of it ushig a 
large pop ul ati on ^ might provide aome cmflrmation and extea* 
alonofthetest findings. 

Also implied is ttie need for preliminary training to provide 
famtUarily with the close test at first instructional level* 



A FIVE YEAR FOI*L0W«UP STUDY EXAMDONQ THE VA^ 
UOITT OF A REAODiG RBAUMESg OtAGNOgTZC 8CBIBH« 
tm BATTERY Older Vo. TOOSITS 

POPt« Jean Orove, Bd»IX University of Clndmiatl^ IWt. 
10Spp» Supervisor: Dr« Barry Lshrer 

This study Investigated V» predictive accuracy of a mum* 
fimse screeidng design for Identification of klndergartea ehU* 
dren of average and above average ability who ml^ have read* 

prcblema* Five hundred and forty^flve children were 
evalnledatttieendolklndergartem The two Inltlat pcediettve 
measures were ttie resdlng subtest of the Wide Range Achieve* 
meal Test snd Teacher ChecUlat* From ttiese results the els* 
denfts were tentatively conaldered High Risk and ZiOW RMu 
The Stoason tattfligeoce Test waa administered to the Wgh 
Risk students. Those scorhig below 80 IQ were ellmlasled 
from the prq)eot The remaining High Risk studsnts w«re ad* 
mlalstsred the Meeting Street School Screening Test« S hrfents 
vrtio scored one standard deviation below the norm or dblained 
' a raw seore below 14 on this test were dbnsldered Hl^ Risk 
shitets. 

After a five year period, ISl students (46 High Risk; 101 
liow Risk) were individually evaluated *on the Woodcock Readbig 
Mastery Test It was hypotheslaed: 1) tliere would be no'slg- 
alfioaat difference between the reading acorea of the High Rlik 
and Low Risk students after a five year period^ 2) the reading 
eubtest of the Wide Range Achievement Test would be a slgnlft* 
cant predictor for readli« after a five year period, and 3) thmre 
would be no significant difference between the predictive power 
of the reading aubtest of the Wide Range Achievement Test snd 
the Meeting Street School Screening Test after a five year 
period* 

The results indicate that there is a significant r^ttoashtp 
betwem reading achievement at the end of fifth grade aa mea^ 
aured by the Woodcock Reading Mastery Test and reading at 
the end of kindergarten as measured fay the reading subleet of 
ttie Wide Range Achievement Test Furthermore, the results 
' of this five year follow-up investtgation^Suggost that the uae of 
a multlphaae screening battery based iSpon the use of the ¥nde 
Rsng^ Achlevemert Reading aubtesC, Teacher Checklist, Slossctt 
Intelligence Test, and Meeting Street School Screening Test s! 
the kindergarten level was useful in discriminating High and 
Lew risk students In terms of potential reading problems* 
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TBB DCVELOPMENT OP A RBADWO ATTITUDE INETBV- 

MBirr roR ouoeb seven through twelve 

Ordtr No. twmi 

IUM»Y,ltoglMTitUook»Ed.D. The UUvtrattF of T^miMMt^ 
tSTS. espp. Mijor ProtesMr; Or* J* CitlU Altnadar 

Tte VttvpM* ^ this tto^ir wm to 4e?tlop an tnatnunMl to 
BwStWffO tlio attltuteo tovarti roadlng of Bkudents in gradM 
§mm throat tvolvo. A Uktrt-tjrpo seite «w MlMtid m tto 
fcttrntinn that htit mat tlia aaadi for thla ingtruaaat* 

PUol latanrtewa waro coadoetad to dbtaia kaovladga aoa- 
eoralag flia raadlag attltudaa <tf aacpodury ittadaata and to dk- 
tola atatomarta aaltabta for an attltuda Inatrymtnt* Tbraa 
Jualor high aahoola aad thraa hii^ aohoola from aa urban araa 
pwtialpatad In tha irflot intanriava* Tl^aa achoola had a aor- 
an& dlatrlbutlOB of aUUtjr aad aoeioadonomic lavala* 

Tha pilot aoala> compoaad of SS atatamanta baaed on the 
pilot UMrvlaara, waa admintatorad to one claaa for each grade 
laeal* Aavlalona ware made uaing an item«analyala prpeadure* 
THe ravlaed InatrymMt eonalated of 25 of the 9$ origbiat atata* 



Tha revlaed Inatrument waa admtniatared to 349 Junior aad 
aantar Ittgh aohool atudenta in both urbaa4U>d rural area^. Tha 
laat^retast method used to check reUabtUty indicated thai the 
laatnuaant waa reliable* An acceptaUe level of validity waa 
aatabliahed by the item«analyaie procedure and by teacher ral- 
taga oC atudenta with poattive anil negaUve attitudea. In addl- 
tioa, tha t»Bt that atudenta themaelvei auggeated the itv«tt pool 
iaiakan by the reaearcher aa a atrong injlicant of validity. 



lOBNTtnCATION AND TESTmQ.OF ESSENTIAL SKILLS IN 
UTSRAL READING COMPREHENSION Order Na 7822804 

ROBLYER, Margaret Dal«»» Ph.a The Florida State Univer- 
aity, 1978. 122pp. Major Profeaaort^ NelaMi J. Towle, 
Walter Dick 

The purpoaea of this study were to: (a) demonatrate pro- 
cedorea for deriving and teating reading akill8» and to (b) pro- 
vide mpirical evidence of the prerequlalte rela^ionahlp of 
theae akllla to reading comprehena^on. 

Beven akills hypothealsed to be prerequtalte to comprehen- 
alon were derived through an analyala of the Resnlck and Beck 
ilVIt) information*proc^S8ing model of readittg comprehen- 
sion Theae included: decoding* word recognition (vocabulary), 
word meaning in context, sentence ayntax, aentence meaning in 
eontaxt, function word identlticatlon, and anaphoric reference. 
A performance objective waa written for each skill. 

Baker's (1977) Decoding Skills Inventory waa^used as a 
meaaure of decoding skill* Instruments were developed to mea* 
sure performance on each of the other skills at the ninth grade, 
level* A close test was alao designed to .neasure reading com- 
pretension at the ninth grade level. The Hidden Patterns Teat 
•(HPT) (French, Ekstroih, & Price, 1983) was employed aa a 
meaaure of non-verbal intellectual processii« ability. Invea- 
tlgator -developed instruments and tape-recorded directions 
were formatlvely evaluated through an internal review, a one« 
on-one uae, and a small group test 

One Iwndred seventy-sbc ninth grade students in English 
classes from two Leon County, Florida, high schools par,iicl- 
pated in the study. Students were tbsted during regular En- 
glish-class periods on two consecutive days In each school. 

Data were analysed using measurea of reliability, multiple 
regression analyses, and prerequisite analyses suggested by 
White and Gagn^ (1978). 

All seven skill tests were found to exhibit high reliability 
(nt « '74 to .92) as measured by a test of internal consistency 
(1DR*20). The close test also showi^d high reliability as mea- 
sured by a test-retest correlation {us « .SI). 

A stepwise regression analysis was done with the seven 
•kill measures and Hidden Patterns Test as independent varl* 
sMea and close test performance as the dependent variable^ 
Results of the analysis indicated that the varlidbles were, as a 
^--^uPy good predictors of close test perfornuuice (R *^ «88). 
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Thla anidyala indicated that thiree varl«blea accObnted for .78 
of the variance of close performance and were the only alg- 
nmaaal contributora: decodliv, aentence Syntax, wvi anaphorte 
r^u^eaee. Score on the HP7 waa found to contrttstoiimry 
ttme« The two loweat reading tfktllpradlctoraweref wov^ 
meaning in context and sentence meaning in contaat 

Frereqiuislte analyaea indicated that all skills were aactoa- 
aary tar con^ehenaion aa meaaured by ^e close te&w The t; . 
rMutt ot a prerequlaite analyala of extre^ie close aoorealMiii^ 
« eat quarter and loweat quar;»r of acorea) indicated thai all 
akllla were usually preaent in good readera and laeMng In peer 
reatera* The deficiency in the three aigniflcant aktll ^adtte* 
tore waa^eapeoially apparent in poor readera. 



80BIB EFFECTS OF METHODS OF STANDAROIZBD RSAD^ 
tNQ«ACHIEVEMENT TEST ADMINISTRATION AND SOOilB 
INTERPRETATION ON SENIQR*-HIQH STUDENTS* ATTtfOni 
TOWARD READING Order No. TMttM 

SHANNON, Albert Joaepb, Ph.D, Marquette Ualverally, 19V81 
•Jpp. 

The preaent atudy waa deaigned to determtee the eOaata of 
atmdardised testing on shtdent attttttde toward reading. I1 1 
Iqrpo^aatsed thaf the methoda surroundbig readli«-taal ad- 
m in la t ratton and student achievement on the test would not 
affect attitude toward reading. An additional hypotheata waf 
formulaled indicating that theae two independent varlaMaa 
(sMthod of admlniatratton and student aehievesMnt) laleraci 
to afteel attitude toward reading. ^ 

The Nelaon-Denny Reading Teat (1973]f was used to l 
' reading achievement. The even-numbered itema of the 1 
and Raltnakl (1978) «70-Item Attitude Inatrument'' were i 
to meaaure attitude toward reading. The tenth-grade aolbiaels 
(N « 180 were randomly aasigned to one ot the four mpnl^ 
mental eonditlona. The Counaeled group (n « 80) received pre« 
teat eounaellng and posttest score Interpretation aurroun^ai 
administration of the reading-achievement teat The Seore 
Only group (n « 80) received only their Total acore grade eqidv^* 
alent following the admlniatratlon of the atandardised readbig 
teat The NoScoregroup (n « 30) received no score repwl c 
•following tiling. The Control group (n » 80) received m atn* 
dardised reading-achievement test Following treatmestt all 
groiq^ completed the attitude toward reading scale. 

The metMDd of teat admlniatratlon was found to slgnlflesally 
afreet student attitude toward reading. Significant dltteraaeea 
in attitude were found between the No Score group and all other 
groupa in .the dealgn. The Vjo Score method of teat admlnla- ^ 
tratlon reaulted in the least favorable attitude toward reaAng» ^ 
Attitude scores of subjects in the Control group were higher 
than attitude scores of sub}eet9 who were tested but not told 
their scores. The efff^ of toting without reporting the scoraa 
to the students were sufficiently negative to stroingly suifaat ^ 
reaaaessment of testing done in this manner. 

For ail subjecta who were given the achievement teal, ttie 
attlti^ toward reading of the Counseled group was the SMNit 
positive. Attitude scores for the Counseled group differed slg* 
nlflcantly from the sec res of the Score Only group. In effect^ 
if a test is to be given» and the administrator Is conscious of 
the effects it may have on attitudes toward reading, preteai 
eounaellng and posttest score interpretation areTOcommendedl 

Of the grou;>s receiving the achievement test, the group 
with the second most positive attitude toward reading was the 
Score Only {!roup. Reporting the scores to the stodents follov- 
Ing testing produced a mure positive attitude toward reading 
than not reporting the scores to the students. Reporting only 
the scores, however, did not produce as positive an attitude 
toward readit« as providing pretest counseling and posttest 
score interpretations to the students* 

Attitude scores of the Counseled group and the Scores 
group did not significantly differ from the Control group* 
was not given the standardized reading test* Attitude scorej 
the No Score group^ however, did differ signtflcantty tTqs 
unteMed Control group. Data here Indicate that the pretest 
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comlbrtteg and posttMt Mort Interprtta^jtoii, or tte Bltagi% ft* 
p (mrttaf of Mores to the etitdente Mlcurlog a standardised teil» ». , 
. will not significantly change attltitfle toward reading. Further* . 

BHire, testing students without informing them of their scores ^ 
^ will hsM a slgnUicaiU negative effect on attitude towardreadb^. 



DIFFICULTy OF COMPRfiHENSlON QUESTIONS IN NORM.^ 
AkD CmTERION^-RBFERENCED TESTS ADMINISTERED 
TOi FOURTH GRADE PUPILS Order Na 7l|^l»8a 

SMITH, Elisabeth Jane Wooten, Ph.D. University of Geoifgla* 
WtL Supervisor: Ira E* Aaron ^/ 

The purpose of this study was to examine the test items of 
norm* wd criterion-referenced achievement tests of reading 
eomprehenslon administered at the fourth grade level to deter- 
mine the frequency oC. occurrence and differences in dlHculty 
* ^ of three levels of comprehension questions, i^e., literal, In*- 
ferenee, and evaluation. These broad levels of comprehension ' 
qyestkms were categprUed further into sublevels or specific 
cmiprehension tasks. The frequency of occurrence and dlf» 
*. ferences In difficulty of the comprehension sublevels were also 
eiamlned. 

Data were collected for the criterion-referenced test of 
reading used in the statewide testing program and for three 
norm-referenced measures selected by the researcher for 240 
subjects. Test content and pupil performance were examined 
with regard to level of comprehension question and type of 
test Instrument • 

Three groups of raters classified test items from the se- 
lected jiist.niments into levels and sublevels of comprehension 
by use of th9 Taxonomy of Reading Comprehension (Barrett, . 

ivti). 

Test passage difficulty of the four instraments was deter- 
mined by consulting test manuals and by using the Daje«Chall 
Readability Formula. 

Nine hypotheses were investigated Rater classifications 
of test items indicated the absence of evaluation questions on 
\ tlree of the four instruments used Therefore, hypothesis one, 
^ . dealing with the frequency of occurrence^of different levels of 
eomprehenslon questions was only partially tested Hypothesis 
three, dealing with the frequency of occurrence of the sublevels 
^ of eomprehenslon, was dealt with similarly due to the absence 
of several sublevels of comprehension on the tests used The 
testing of hypothesis two, which dealt with the percent of cor*^ 
reet responses to different levels of comprehension, resulted 
in mtaed findings for the different instruments used With the 
exception of the comparison of boys' and girls' scores on in- 
flronee and evaluation questions on the criterion-referenced 
test and the comparison of mean scores for the combined 
sample on literal and Inference questians on one norm-refer- 
" eneed test, significant differences In pupil performance were 
• Indicated for all levels of questions on all tests* 

Significant differences in the percent of correct responses 
to test questions classified according to sublevels of compre- 
hension were found A signr nt relationship was indicated 
between pupil percent correct scores on different levels of 
coiliprehension questions on all tests used The same finding 
was indicated for pupil percent correct total score^^on the four 
tests administered Significant differences in total test scores 
. were fbund for the combined sample and for the sample cate- 
gorised by sex, race, and socioeconomic status* Significant 
differences In pupil scores among items of any one level of 
coffipreherision across passages of varying difficulty were 
found 

\ Descriptive analyses of grade equivalent scores for each 
norm -referenced test were conducted* The range of grade 
equivalent scores for different levels of mastery on the cri- 
terion-referenced test was determined. 

The results of the study indicate that the Taxonomy of Read- 
ing Comprehension (Barrett, 1 972) does possess utility as a tool 
for labeling comprehension tasks. Findings indicate that the 
si«gcsted ordering of the levels or sublevels of comprehension 
does not imply an ordering in terms ofjask difficulty* 

ERIC .. » 
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Viriations In format and content exist ampng t^ thiwe iMwai* 
referenced tests and one eriterion^ifefereneed t^st admlnls* 
tered In the stud^ In terms of test lehgth, passagi readh^Mltty 
ISivels, number of items classif|f|d into different levMs M eom* 
pv^hension, number of comprihenitton sktUf tested, and Urn 
rMatlve emidiasis placed on these sklUs* titference levd ^fm^ 
tl«ks and skills appear predominant 

yariability in pupil performance firom test to test was tnA^ 
estew fbr grade equivalent scores on the three norm-refereneed 
test4 For the different levels of mastery oh the critertoa* 
referenced test a large range of norm-referenced grade equlv* 
aleitt Veores was indicated 



AN INVESTIGATION OF THREE DOMAIN REFERENCED 
STRATEGIES TO ASSESS SECONDARY STUDENTS' EX- 
POSITORY WRrriNQ Order No, TSISTSS 

SMITH, Laura l^^ner, Ed.D. University of California, Los 
Angeles, 1979* 347jpp. Chalrmam Professor Eva Lee Bakw 

As demand increases tor competency based tests of slu* 
dents^ basic academic skills, additional requirements tor mea* 
sures of writing proficiency also have surfaced The require* 
B»eids call tor measures that are technically sound and 
serve as meanlngM, efficient indicators of clearly defined 
writing competencies. Additionally, the demand is tor mea* 
sures that carry clear implications for instructional planning. . 

The present study was undertaken to examine reUdlonshlpi 
among writing assessment strategies which are potentially 
responsive to requirements of competency based testing. 
Three domain referenced str^legies to measure secondary 
students* expository writing were developed Two of tbe-strat* 
egtes, direct measures, involved collecting and rating stu* 
dents* writing samples. The distinction between the strategtes 
lay in the form of the essay rating crtt^rUu One form, an 
Analytic rating scale, yielded separate scores on the fdllowtng 
elements: essay focus, development, organlaatlon, support, 
paragraphing, and mechanics. The other form, an Imp res* 
slonlstlc rating scale, yielded a single score or the quality of 
each essay as an example of e)q)9sition. The third strategy, 
an indirect measure, was an objective test of writing^-relateid 
competencies derived from the Analytic rating scale. 

Subjects, 128 eleventh and twelfth grade students in six 
English classes, were randomly assigned within each class to 
treatment groups determined by the other in which the mea* 
sures were administered. Each subjecT wrote two essays of 
at least 200 words on tq^ics designed to elicit expository writ* 
ing and completed the Objective test. Two raters were trained 
to use the Analytic scale and two to use the Impressionistic 
scale. The writing samples were scored by both rater palrs^ 
resulting In four scores for each sample; 

Findings pertaining to the first area of Inquiry, relation* 
ships between the two direct measure strategies, revealed 
that Impressionistic scale. Analytic total scale and Analytic 
subscale scores were .hU(hly related. Two Analytic suliscales, 
Mechanics and SuppoH, were significant predictors to Impres« 
slonlstlc scores. The strong relationships, which suggMted 
that the scales measured comparable, elements of writing, may 
possibly be "explained by the high degree of uniformity in the 
rhetorical str:uctures of the writing samples. 

Findings related to the second area of inquiry, relation* 
ships between the direct and indirect measures, revealed mod* - 
erately high correlations between Objective test total scores 
and total scores of the two rating scales. Two Objective sub* 
fests. Paragraphing and Paragraph Analysis, emerged as slg* 
nlflcaid predictors to Impressionistic and Analytic total scores. 
The Objective subtests, with one exception, were significant 
predictors to analogous Analytic subscoles^ The positive re* 
laiionship t)etween the direct and indirect measures was ex* 
pected, as the Objective items were designed to assess, at the 
levels of recognition and discrimination, those categories of 
sklU measured by the rating scales at the level of production. 
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irta on the subjeeta^ reeent Instruetloiwl history In com* 
^ ^ttton was collected through questionnaires administered to * 
* the si^ects and their current English teachers. These data . 

mtaled minor between class varlatton In Instructional em- 
^ phases; however^ the data did not adequi^ely explain the pst* 

tern of class pertormances across the measures. 

THE QUALITY OF STUDENT COMPOSITION AS PREDICTBD 
BY AVERAGE NUMBER OF WdRDS PER r-»UNIT AND OR- 
QANIEATION SKILLS / Order No. 790011T 

STOKBS» Patricia Welch, Ph.D/ Georgia State University - • 
College of Education! 1878. \ 66pp. 
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Pur^pose 

The purpose of tills research was to determine If any Intor* 
action exists between any two of three factors: Judged quality 
of student conoposltlon, organtaatlonal skills, and length and 
complexity of sentences* 



Methods and Procedures i 

Ninety students ••thirty from grades 8» 10, and ld*»wrote 
four composlttons, one each In four modes»*descriptlve» argu* 
* mentatlve, expository, and narrative. The finished p^rs, In 
ttelr original form, were rated by three Judges for skill In 
organtsatlon and overall quality of writing according to the 
General Impression Marking system used by the College 
Bntrame EKamlnatlon Board. A scale of 1 (tow) to 4 (high) was 
used to record the raters* Judgments. 

The researcher then calculated the average number of 
words per T-Unlt according to the method used by Frank 
CHare and Warren Combs In their sentence combinli« re* 
search. 

The data was then subjected to a multiple analysis of varl- 
aneeiand covarlance via an SPSS qrstom to determine If In* 
toraetton among the factortf existed. When positive resulto 
Indicated a need to determine more specifically where the In* 
teraetton lay^ a Duncan*s Multiple Hange Test was employed 
to gain ai| Indication of the strength of the Interaction, If any. 

Hesults 

The multiple analysis of variance and covarlance showed 
a significant Interaction to exist between organization skills 

' 4uKt quality of writing, but no significant Interaction existed be* 
tween either quality of writing and average T*Unlt length or 
organisation skills and average T*Unit length. Further Infor* 
matlon gained was the significant superiority of the narrative 
mode in the studento' writing and the Indication that twelfth 
graders wrote significantly more words per T*Unit than eighth 
and tenth gra' >rs, though eighth and tenth graders wrote ap* 

. proximately ihfi same average number of words per T*Unit 

^ •* 

. Conclusions 

It was concluded that length and complexity of sentences 
does not have an effect on the Judged quality of student com* 
position, though skill In organization does. Previous research 
which Indicated an Increase In sentence length and complexity 
would yield quality composition is called into question and 
recommendations for researching methods of teaching orga« 
nlaatlon skills as a tool In teaching cumpositictfi are Included. 



ISSUES OF VAUDITY AND REUABIUTY IN THE TE8TIN0 
OF FRESHMAN COMPOSITION Order No. 7900844 

WALLACE, Rose Ann, Ph.D. The University of New Mexico. 
WS. 121ft>. , ^ * 

An invest if^tion of the construct validity of first language 
proficiency test scores reveals a substantial common underty* 
Ing factor in first language tests administered to 138 college 
freshmen. A principal components analysis suggests that per* 
hq)8 this underlying factor accounts for more than half of the 
reliable variance in the test scores. Initial and follow-up tests 
administered to the freshmen Included tests designed to tap 
^ills related to proficiency in reading and writing standard 
formal English: a writing sample, the Cooperative English 
Tests (Reading Comprehension and English ExpressionK and 
the College English Placement Test. Clo^o tests were Included 
io determine whether the cloze procedure might he used as a 
valid means of assessing proficiency In composition as well as 
In reading comprehension and second language proficiency. The 
principal components analysis of InUial and follow-up test 
scores revealed that the close test scores loaded slgnlflciittly 
on what migiU be termed a literacy factor; moreoveri to the 
varlmax rotated factor solutions, the close test scores Toaitart 
slgnitleaatly on a hypothesised writing factor. The clost pto* 
ce^re may be a valid means of assessing the ability to ofga* 
nlse written statements Into paragraphs and eiMjrs; the toad* 
Ing of the close procedure on this faclor with eAiay ratings to 
an indleatlon of a possible common skill underlying both* 

Analyses (rf co-varlance and a critical stu4y of Items on the 
CBT, the cloae tests, CEPT provided bases for an evaliiitton 
of their predictive and content validity. As a means of assess* 
tog predictive validityi analyses of co**varlance to scores wore . 
conq^^ with toltlal ability and teaching method as 60*Wfftatss« 
Reading sub^tests. Judged to be the most valid of the CBT and 
CEPT subtests iilterms of construct validity^ also appeared to 
have the greatest predictive validity. The predictive validity of 
ctoae tests was difficult to determine since students did not 
perform as well overfull on the followup test as on the telttol 
test. Those students termed ''high ability* achieved greater 
gains from Initial to follow-up testing than those termed «tow 
ability*^ in composition skills, contrary to the ejqwctatloa that • 
there would be a celling effect. 

If assumptions of Integrative testing theoiyi as postulated by 
second language test theorists, are applldabto to first language 
testing, the CET and CEPT, which were designed accoxtfl^ to 
psychometric test construction theory and notions of content sad 
predictive Validity, do not adequately reflect the universe tested 
(first language reading and writing proflcleney and, perhi^ an 
underlying over-ail proficiency In standard English). 

In BXKf consideration of the validity of essay ratlfigs as mea* 
*^sures dl writing ability, the reliability of the ratings must be 
taken iiito account since the two are inextricably linked. Cense* 
quently, the reliability of essay ratings was Investigated m^r 
three rating conditions: essays were rated by (1) college pro- 
feasors hs^ving no training sessions for the specific rating task, 
(2) college professors having trainbig sessions using model es- 
says, and (1) college professors having the same training ses* 
sions as those In tho second f.roup, but rating In pairs. The- 
ratings of trained Judges marking in consultation correlated 
most strongly with other raters as well as with scores on the 
other measures. In the varimax rotated factor analysis of test 
^scores, the most reliable ratings were included; these .loaded 
on the writing factor with the cloze scores' and course grades. 

Further research on the roliabiUty of ess.iy ratings oUght 
include comparisons of kinds of training sessions useful In in- 
creasing rating reliability. In addition, the use of the eloze , 
procedure as an integrative measure for assessing wHting abil- 
ity as well as over-all proficitncy in standard English merite 
investigation. Finally, a Iditianal research on the construct va- 
lidity of measures of first language proficiency may provide a 
direction for the design, revision, or selecttcm of tests of read- 
ing and writing skill In the first timi^uage. 
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II was. the purpose of this study to examine the eharaeteris* 
ties of toiir readability formulas by applying them to seven eot* 
lege texts actually used by college freshmen with relative^ 
low reading skills. 

The study sought to find answers to the following questions: 
1* Do the estimated mean reading levels vary as a funetion 
of the Speeifie texts and the different readability formulas ap- 
pUed? 

>• Does the variability of estimated reading levels of the 
various passages differ as»a function of the specific formulas 
applied? 

i. Are the estimated reading levels, as determined by vari- 
ens formulas, positively correlated? 

Four readability formulas were applied to the same 10 pas- 
sages in each of seven selected college texts in the social sef- 
eaees» The four formulas were: (1) McLaughlin's (1969a) 
SMOG formula: (2) the FORCAST formula (Caylor, Sticht, 
Fox. 6 Ford, 1972); (3) the Dale-Chall formula (Dale & Chall, 
1948); and (4) the Fry formula, extended versim (Fry, 1977), 
A two<»way analysis of variance design (Formulas (4) x 
Books XV with repeated measures on formulas) was used to 
test hypothesis one. As a follow-up analysis, ^e Newman- 
Keuls and Scheffe multiple«comparisons procedures were em- 
l^oyed to locate the significant differenced in means as indi- 
cated by the F ratio cA)talned« A dependent Utest was used to 
test hypothesis two, examining the differmces in variances. 
The Pearson product -moment correlati<xi was used to test hy- 
pothesis three. 

Results 



There was a significant difference between means for texts; 
the mean for one of the t>ook8 was significantly lower than the 
. means for other books. There was a significant interaction of 
books with fomiulas. Most of the interaction involved differ- 
ences between Book 4 (introductory philosophy) and the other 
books used. 

There were significant differences between the pairs of 
formulas yielding the highest grade equivalents (i.e., SMOQ 
and Fry) and the pairs of formulas yielding the lowest grade 
equivalents (i.e., FORCAST and Dale-Chall), but there were 
no significant differences \»ithin the pairs of formulas. 

Further analysis suggested that a number of technical words, 
numbers, proper names, etc., included in texts may result in 
wide differences in readability estimated for that book by dif- 
ferent formulas. 

There ajre indications that some formulas yield more pre- 
cise estimates, at least in some types of material, than do 
others* Some ranged from .7 to 2.S years. 

Ovenall, significant positive correlations were found across 
all books,^ but when locked at within books, the correlations 
were mixied; that is, some correlations were significant wi 
positive; some correlations were moderately high and positive; 
some correlations were lower positive; and other correlations 
were low or essentially zero, except for the significant nega- 
tive correlation between'lhe SMOG and FORCAST formulas 
for Book 7* . 



WUIe there were signifieant positive correlations aeross 
books tor each pair of formulas studied, the sise of the eorre* 
unions was less than one would expect* Within books, eorrela- 
tfams ranged from significant positive to significant nepittve» 

Because grade level estimates tend to vary across formu- 
las, the results obtained from any given readability formula 
should be cautiously interpreted. 

Readability formulas may be useful for determining the rel- 
ative difficult of materials if kept in proper perspective* 




Conclusions 

The findings from the study seem to Justify the following 
conclusions* 

Estimated mean reading levels of texts may vary, depend- 
iog on the particular content of the text being asaessed, and 
*^upon what variables are measured in the formula used and how 
these variables are measured. 

There were indications that some formulas yield more pre- 
cise estimates than do others. The standard error of the four 
formulas used ranged from 0.7 to 2*5 years* 
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